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A TOOLKIT FOR

This is a Toolkit on Who Were the Victims
of the National Socialists? that invites you,
students, to explore the history of different
groups of people persecuted by the
National Socialists. You are encouraged
to explore and tell the stories of your
communities that are lesser-known and
might have remained untold until now,
but that should be commemorated in the
future.

In this journey, you will create your own
local history project together with your
peers. In the process, you will discover what
ignites your curiosity and what stories you
wish to unearth and share within your
community.

The Toolkit encourages you, teachers,
to fully empower your students to be
agents of their own learning journey and
thus to become researchers of their local
history. Through active decision-making,
teamwork, research, and co-creation,
your students will give voice to victims
of National Socialism and contribute to
local memory and community. Trust your
students, and trust the process!

PILACE=BASED
LEEARNING

Five teams of highly dedicated and
passionate educators and education
professionals from Belgium, Bosnia and
Herzegovina, Denmark, Slovakia and Spain
have had a first go at it.

Their students created vastly different
local history projects, and their work is the
inspiration for this Toolkit. We welcome
you to explore their work, discover their
local histories and let their examples serve
as a guide for your own projects.

The Toolkit has been developed within
the framework of Who Were the Victims
of the National Socialists?, a project
coordinated by EuroClio i European
Association of History Educators and the
Max Mannheimer Study Centre.
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TOOLKIT AT A GLANCE

Place-based learning as a form of project-
based learning is not a new method for

history teaching and learning. However, it
is perhaps a lesser-explored pedagogical
approach, especially when connected to
a complex and emotionally heavy topic of

European history: the victims of National
Socialism in Europe. What can this Toolkit
about place-based learning offer? And why
have we chosen this particular approach?

The Power of Place

Place-based learning is an approach to
learning that is not limited to the arts
and humanities, but can be implemented
within  various disciplines in school
curricula and be adapted to different local
contexts. It allows young people to fully
immersethemselvesintheir (geographical)
surroundings and use places (e.g. sites of

local heritage, museums, archives) as a

foundation for their learning journey. It
promotes a learning experience that is
grounded in students’ local communities,

challenging them to form a deeper
understanding of their surroundings and
their own place in the world. Place-based
learning puts students at the very centre
of their learning, making it a personal
experience through which they determine

what, how, when and where they want to

learn. It also provides an opportunity for
students to learn outside of the classroom

and their regular school framework. Our
teams used vastly different approaches
and activities with their students which

were only possible to set up outside of the
classroom.

Alongside the local history projects of
our teams, this Toolkit aims to unlock
the potential of student-centred learning
within history education. It seeks to equip
students with skills and competencies to
thrive as engaged citizens in their own
local communities and society at large.
It also aims to ignite their curiosity in
exploring local history, learning how the
past has affected their communities, and
in what ways it has shaped their own
identities. This approach excites students
to become researchers of their local
history, to follow their own interests, and
share their findings and final product with
their communities in a meaningful way.
It also allows teachers and students to
rejuvenate public memory across Europe,
building on an earlier tradition of citizens
actively engaging with local histories and
shaping remembrance culture in late
twentieth-century Europe.



Why a Toolkit on this topic?

Why do we need another educational
resource on the history of National
Socialism and World War 11? Throughout
Europe, the history of World War 1l is
largely covered by history curricula
across different levels and years of study.
However, educators and students do not
always have the opportunity to explore
aspects that are connected to their own
neighbourhood, town, city or region.
These include the diverse ways in which
individuals and communities experienced
events in their historical contexts, as well
as the changing interpretations of these
narratives over time.

This Toolkit aims to provide teachers
and students with tools, information
and additional resources to expand their
understanding of various groups of people
who were persecuted by the National
Socialists. Some of these histories have
remained untold, understudied, or are
simply lesser-known. With a broader focus
on Nazi persecution, we aim to illuminate
the stories of the diverse groups of people
that have been underrepresented in
research, remembrance culture and
history lessons. Therefore, the central
inquiry question of this Toolkit and the
local history projects is: Who Were the
Victims of the National Socialists? By
looking at the past, the Toolkit and the
local history projects aspire to develop
an understanding of mechanisms and
structures in present-day societies that
give rise to injustice. We challenge
students to increase their awareness and
comprehension of racism, discrimination,
and other forms of social exclusion in our
societies today.

The topic at hand is a complex one.
“Victim” is in itself a term that needs to be

reflected upon critically. One needs to be
aware of the complexity and importance

of deconstructing discriminatory
categories in an educational setting: in this

case, when referring to the categories of
victims that were created and used by the

National Socialists. To avoid reproducing
discrimination, we use the more nuanced

terms we have today to refer to different
victim groups, rather than those created
and used by the perpetrators in their
historical context.

Discussing a violent past and the suffering
of people can also be very emotionally
challengingforbothteachersandstudents.

We therefore invite you, teachers, to tackle
this project and topic in a way that allows

you and your students to find a balance
between understanding its complexity

on the one hand, and exploring concrete
examples to connect with and make
history more tangible on the other.

The Toolkit provides basic historical
content and information about the
ideology of National Socialism and its
different victims. It also offers practical
tools that you and your students may
wish to use when creating a local history
project. Through the examples of our
teams, the Toolkit provides ideas for
different ways local history projects can be
conceptualised, what students can create,
how the outcomes of the projects can be
presented, and how a local project can
connect to broader learning objectives

following the Council of Europe’s
Reference Framework of Competences
for Democratic Culture , also known as

the Butterfly Model. In addition to what

the students of our five pilot countries
have already created, the outputs of
your students will contribute to a larger

European culture of remembrance.



HOW TO USE

THE TOOLKIT ?

This Toolkit offers different ideas, examples
and historical background information

for students and teachers to undertake a
place-based learning local history project.

If you are a teacher, you can scroll down to

the sections Learning Objectives , A Place-
Based Learning Local History Project , The
Learning Journey and Building Blocks
of a Local History Project . These sections
introduce you to the methodology of
place-based learning and examples from

the different teams across Europe.

The Learning Journey provides a general
guiding framework for your local history

project. Please keep in mind that it is
merely a way of guiding you and your
students throughout the process. It is not

necessary to strictly follow the steps in
order, and you are of course invited to use
other frameworks of place-based learning

that you already know. In the Learning
Journey, you will find links to a variety of
Information Sheets

Keep in mind that the information sheets
are only a starting point — they do not
cover all information about the history
of the Holocaust, nor do they cover the
local history of one specific country or a
set of countries across Europe. Each one
serves as an initial source for historical
background information about a specific
group of people persecuted by the
National Socialists. You can choose
which information sheets to work with,
depending on the focus of your local
history project. Scrolling further down
the toolkit, you will also find additional
support materials and a glossary that will
help you navigate through complex terms.

If you are a student, you can scroll down to
Creating Your Own Local History Project
There, your peers will share their own
local history project with you through the
peer-to-peer tutorials! Take a look at these
first as they will help you start your own
project. Then, you can consult the various
Information Sheets , depending on your
topic of choice.



LEARNING
OBJECTIV

Creating a place-based local history
project will allow your students to discover
their strengths and empower them to
improve a variety of skill sets related
to autonomous learning, teamwork,
and understanding themselves in
relation to one's surroundings. This
project is one example of how history
education and student agency can help
students develop core competences,
including communication, empathy and
collaboration, that are necessary for them
to thrive in a 21st-century world.

This process will also expand their
knowledge of the (local) history of the
Holocaust and the different victim groups

of National Socialism in particular. In
the five examples presented in this
Toolkit, you will see that each team has
identified learning objectives relevant to
their own local history project. The overall
learning objectives of this project are
developed using the  Council of Europe's

Reference Framework of Competences for

Democratic Culture  as a basis.

ES

In addition to the Butterfly Model, our
teams have identified the following
learning objectives for a local history
project on Who Were the Victims of the
National Socialists?:

» To understand what National Socialism
is and how Nazi persecution happened;

e To wunderstand why the National
Socialists persecuted certain groups of
people;

* To be more aware of the complexity of
different victims of National Socialism
and the importance of remembering
them today;

« Tobetterunderstand differentanalytical
categories like bystanders, upstanders,
perpetrators, victims and rescuers;

* To be more aware of the dangers of
radical, extremist movements and
totalitarian regimes.



Values

* Valuing human dignity and
human rights

» Valuing cultural diversity

« Valuing democracy, justice,
fairness, equality and the
rule of law

Attitudes

* Openness to cultural
otherness and to other
beliefs, world views and
practices

* Respect

* Civic-mindedness

* Responsibility

» Self-efficacy

* Tolerance of ambiguity

Competences
for Democratic Culture

Skills

» Autonomous learning skills
* Analytical and critical

thinking skills

» Skills of listening and
observing

« Empathy

» Flexibility and adaptability

 Linguistic, communicative
and plurilingual skills

o Cooperation skills

» Conflict resolution skills

Reference Framework of Competences for Democratic Culture

Knowledge and critical
understanding

* Knowledge and critical
understanding of the self

* Knowledge and critical
understanding of language
and communication

* Knowledge and critical
understanding of the world:
politics, law, human rights,
culture, cultures, religions,
history, media, economies,
environment, sustainability



A PLACE-BASED
LEARNING LOCAL
HISTORY PROJECT

You are about to start a place-based
learning local history project on Who Were
the Victims of the National Socialists?
with your students. Most of the learning
and exploring will be done outside of the
classroom, and your students are invited to
take full ownership of their work. Creating
a local history project on this particular
topic (or any topic) can be challenging and,
at times, even overwhelming for you and
your students. To help you along the way,
our teams identified best practices and
challenges, mapped their learning journey
and gathered various tools that you can
use. So, what are the key ingredients of a
successful local history project?

Key Ingredients

Youth Agency

Trusting your students and their learning
journey is key to a successful local history
project. Your students get to determine
what they want to learn, how they want
to learn and what they want to create. A
place-based learning local history project
is all about empowering your students
to discover their own interests, strengths,
places and communities.

This also entails creating a learning
environment  where  students can
experiment and try out new things they

have never done before. Let go of any
perfectionism. Let your students build

their own experience and create their

own products. Let them take ownership

of their projects!

Students are Experts

Your students will become active agents
of local history by giving voice to untold
histories and personal stories from their
communities. Exploring a place, whether it
is an archive, amuseum, or amemorial site,
allows students to become true experts in
their local history while connecting with
their community on a deeper level. In the
very first steps of their learning journey,
make sure they connect with people
in their own community, e.g. historians,
archivists, survivors, activists, journalists,
or any other individual that may help
them in their research. Students can take
different roles in their learning experience:
they can delve into the archives and also
interview historians or survivors. This will
help your students find ways to share their
findings with the community and create
an impact.



Be a Coach!

Maximising youth agency also challenges
you as a teacher to embrace your role as a
coach for your students: encouraging your
studentstoexploreand providingguidance
where needed. Rather than presenting
your students with information about the
topic in the classroom and telling them
what they are going to do, you are setting
a guiding framework and inviting them to
explore what it is that they want to learn,
how they want to learn and what they are
going to create with their peers. A guiding
framework could be offered by giving your
students different options for choosing
what they can research, how they can
do it, and what they can create to share
with their peers and their community. You
know your students best!

Our Teams and Local History Projects

Based on the interests of your students and
the local context, you can use the historical

background information on different

groups of people who were persecuted by

the Nazis as a starting point. We invite you
to first have a look at what kind of projects

our teams undertook.

The students of Team Belgium worked
on their local history project Bringing
Voices Alive and Becoming One . They
explored the concepts of upstanders
and bystanders and unearthed the
personal histories of mostly Jewish victims
through archival research. They gave
voices to these individuals and kept their
memory alive by co-creating a website.
The students in  Slovakia explored sites of
Jewish heritage and memory in Bratislava
and TrebiSov, while the Danish students
created podcasts focusing on the Danish
history of National Socialism and more
recent experiences of social exclusion of
refugees and immigrants. The students
from Bosnia and Herzegovina and Spain
created exhibitions. While the Spanish
students reflected on National Socialism
and the experiences of its victims to
analyse current examples of racism,
discrimination and other forms of social
exclusion, the students in Bosnia and
Herzegovina created a touring exhibition
about the victims of the UstaSe.

Take the time to explore their projects
and learn more about their respective
local histories. In these pages, you are
presented with various tools and activities
for you and your students to design your
own project. Pick and choose from these
elements, and find out what works for you!



You can use the Learning Journey as a reference point in coaching your students through
different phases of their local history project. It is an organic and iterative process to help and
inspire you in shaping your lessons for this project. Phases can overlap. Reflection takes place
after each step in the process, and thus, it is recommended to plan some time for reflection
after completing each phase. Keep in mind that you do not have to strictly follow the journey
for a successful local history project - some of our team members created their own variations
on the Learning Journey. You can do this too!






Preparation and Planning

A local history project has a very open
character and the majority of the activities
will depend on your local context and the
interests of your students. However, it is
very much advisable to start identifying
the places you can visit and the possible
resources that your students could choose
from to prepare for their local history
project. Some steps to consider:

1. Teamwork with colleagues

Place-based learning invites students to
get creative! You might want to opt for an

interdisciplinary approach and team up

with your colleagues from other sections,
such as the language, literature, civics and
even arts departments. Reach out to your
colleagues and explore the possibilities.

2. Mapping project timeline

Your project timeline will depend on your
school framework. Some schools will have
the option to integrate the project into
regular history lessons and can spread the
work over several weeks. While this is not
possible for everyone, it is recommended
to dedicate at least one week to the
project.

3. (Re)sources

Students will be choosing the focus of
their own research. However, the local
history of your area will naturally provide
a framework: for example, it might be
the case that in your local community,
the majority of the victims were Jewish.
If there is a clear historical framework, it
will be easier for you (and your students)
to identify sources. To help your students,
you can already prepare some sources as
examples. Get in touch with colleagues,
local universities, research centres,
museums or archives. Usually, they will
have materials that you can use.

4. Identifying places to visit

In this project, your students will be
spending most of their time outside of the
classroom! Start exploring the different
sites that they can visit: memorials,
museums, community centres, etc. Get
in touch with them as soon as you have a
timeplan to arrange a visit well in advance
and discuss what kinds of activities they
might offer — for example, guided tours or
workshops.



Launching the Project

Launching Who Were the Victims of the
National Socialists? is all about motivating
your students and encouraging them to
become researchers of their local history,
allowing them to deeply connect with
their community. You can integrate this
project into your regular history lessons.
Pitching the project as an elective on its
own or as a part of a project week and
inviting students to participate are options
too. At this stage, it is very important to
capture your students’ interest. Depending
on your country and locale, there are
different ways of inviting your students to
create a personal connection to the topic
and motivate them to explore more. Ask
your students:

* Whatdo you wantto learn more about?

 How do you want to learn?

e What does your ideal learning
experience look like?

» How do you want to work together
with your peers (in teams or in pairs)?

» How can you find out more about the
things you want to learn?

In this phase, you can already offer options
and examples of what your students can
create. Provide them with a few options
they can choose from. Let them explore
the possibilities!

Throughout each step, students are
provided with a set of reflection questions.
You can find these in  Creating Your Own
Local History Project. Students can use
these questions to reflect individually (e.g.
using a learning log) in pairs or teams. You
might also want to give them the option

of plenary reflection moments after each
step.

Tools and Activities

* Rough timeline of the project

* Planning visits to ensure that most
learning takes place outside the
classroom

* Reaching out to archives, researchers,
museums, community centres for
sources

* Know, Want to Know, Learned (KWL)
Worksheet

e« Mindmap
e Motivation letter to apply for the
project

» Group reflection on learning goals with
students
e Learning journal for students

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain



Now it is time for your students to do
research! To prepare your students for
research, you can offer them more
background information. You can provide
basic information by using the Information
Sheets, especially History of National
Socialism , Who is a Victim? and Who are
the Perpetrators and Bystanders? and
Collaborators of the National Socialists.
You can alsousethe map andthe timeline
provided in the annexes for a broader
European historical framework. Building

on this, you could ask your students to
make a timeline of events based on their
own local historical context.

Given the variety of victim groups
presented in this Toolkit, your students
can choose a group of people they find

of particular interest given their local
context. Be cautious not to assign your
students victim groups you assume they
would be interested in because of a
similar background or possible affinity.
For example, they may wish to explore
victims of Jewish or African descent ,
political opponents , Slavic people , or
victims of forced labour . To understand
the complexity of the groups and their
intersectionality, they can also refer to
Intersections Between Victim Groups
Here, you can provide a guiding framework

by giving your students examples of
research questions they can identify and a
time plan they can follow.

Based on their choice, connect the
students with an expert to share their
knowledge and experience. For example,
the expert can be an academic researcher,
a survivor, an archivist, or a journalist.
Invite your students to interview them.
The expert can also help you and your
students find additional information and
primary sources. Once your students have
decided how to organise their work, how
to plan their time and what their research
guestions are, they are ready to go out in
the field and explore further!

Finding sources can be very hard. Do
not hesitate to contact local experts to

help you find resources. Your colleagues
can help you identify local experts or
institutes to provide your students with

the necessary resources they need to start
their investigation.

As in every step, allow your students the
time to reflect on their findings. Some of

the stories that they discover might have
an emotional impact. Allow space for
processing and reflecting on the initial

research questions. Invite your students to
think about how they want to share the

information they have found. What kind

of story do they want to share with their

community?



Tools and Activities

Information Sheets on History of
National Socialism, Who is a Victim?

Who are the Perpetrators and
Bystanders? and Collaborators of the
National Socialists

Information Sheets on different groups
of people who were persecuted by the
National Socialists

Information Sheet on Intersections

Between Victim Groups
Useful Websites and Resources for a

Local History Project:  selecting movies,

books, graphic novels, poems, etc.
Primary Sources (photos, testimonies,
diary entries)

How to Analyse Images

How to Interview

Triangle of Hate Worksheet

Ten Stages of Genocide

Reaching out to local sources of
information: e.g. archives, libraries,
museums

Identifying  research  focus and
questions

Reflection

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain



What can students create?

When done with research, your students
will enter the next phase of their Learning
Journey, in which they should decide how
their findings to the world. In the Launch
phase, you have already reflected upon
some options with your students. Now,
it is up to them to choose what they
want to create. Whether it is a podcast,
an exhibition, or a website, like what our
teams did, the most important element

in this phase — as in all phases — is to

empower your students by allowing them
to take full ownership of their product. The
end result may not be flawless, and that is
perfectly fine. As a coach, provide support
where needed. They might need some
help with printing materials, recording a
video, or any other kind of support and
feedback. This process can be messy, and
that is also perfectly fine.

Tools and Activities

. Exhibition
. Podcast
. Website

e Interactive map
. Documentary

e Theatre play

e Graphic novel

e Artwork

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain



Remember, the Learning Journey is
an iterative process! This means that
throughout each step, students are invited
to reflect on their learning. Here, students
can zoom out, take a step back, and reflect
on their research findings and how they
translate them into a project output. They
can go back to their learning goals and
research questions to refine them further.
A guided exercise may be done in plenary,
in groups or even individually. Ask your
students to reflect on their journey using
questions like:

» Did I discover what | wanted to?

* Havelanswered myresearchquestions?

e Do | have enough information to
continue creating and sharing?

* Is there any information that | am
missing?

* How happy am | with the work that |
am creating with my peers?

e How happy am | with the teamwork?

* Is there something | want to improve?

Depending on their answers, students can
go backtothe previous phases, doing more
research if needed or adjusting their focus
and research question. They might also
want to reconsider their roles within their
project and the project team or change
their research output. Your students may
choose to write a periodic log of their
learning journey or a journal to keep track
of their own progress. Again, it is an open
process and journey of exploration that can
be and is allowed to be messy sometimes.
Keep in mind that revision does need time
and is a continuous process.

Tools and Activities

e Guided reflection session
* Peer reflection sessions
* Learning journal

« KWL Worksheet

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain



Once the project output is ready, it is
time to share it with the world! The main
objective of sharing your students’ projects
with the wider public is to maximise the
societalimpact of theirwork. You empower
your students to be active citizens in their
communities, contributing to their local
history and local culture of remembrance.
Making an impact can mean launching
a website with the personal histories of
victims. It can also mean presenting the
output to (younger or older) students, or
displaying an exhibition at a community
centre or local library. It is up to you to
explore the possibilities! Invite as many
people as possible: students, teachers,
parents, siblings, friends and community
members! Your students worked very hard
and their efforts deserve to be recognised!

Tools and Activities

e Opening event for an exhibition at
school

e Transporting exhibition to various
locations, community centres,
museums and libraries

e Peer learning activities: presenting
findings to fellow students, hosting
workshops

e Launch event for website

Publishing podcasts

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain



Finishing the project means reflection!
You can use similar reflection questions
to those used previously to guide the
students throughout the project. This
time, you ask your students to reflect on
the entire learning experience and see
how it compares to the original learning

objectives that you and your students
identified in the Launch phase. Give your
students (and yourself) the time to think
about it and consider the following points:

« What knowledge have | gained from
the project?

» Whataretheskillsthatl have developed?

* To what extent do | feel my research
was meaningful?

e Have | learned something new about
the topic or my community?

* Is there something | would have done
differently?

Tools and Activities

¢ Guided reflection session
« KWL Worksheet

Inspiration

Team Belgium

Team Bosnia and Herzegovina
Team Denmark

Team Slovakia

Team Spain









How to start my project?

Whether this project is part of your regular
history lesson, an elective or a dedicated
project week, you will start with reflecting
on the inquiry question Who Were the
Victims of the National Socialists? Together
with your peers, start brainstorming about
what you already know about this topic
and what you would like to explore.
Think about what makes you excited
and what makes you curious. What do
you know about the history of victims in
your community? There might also be
certain skills that you want to develop.
Maybe there are specific places you want
to go to, or people in your community
you would like to talk to. What is it that
you want to learn? You will be in charge
of your own learning journey: you get to
choose what you want to learn, how you
want to learn and what you would like to
create. Your teacher will be there to guide
you where needed and will help you
with the preparation of your project. The
journey can be a bit messy, and you will
be spending most of the time outside of
the classroom. At this stage, it is possible
that you do not exactly know what you are
going to do, and that is completely okay!

TIP: To track your learning journey, you can
create a learning journal. This can be in
the format of a mind map, a diary or even
a bullet journal. You teachers can help you
with other examples.

Click on the image below and learn
how your peers from Denmark started
their project!

Tools

* Know, Want to Know, Learned (KWL)
Worksheet (ask your teacher)

» Group discussion on your learning goals

e Creating a learning journal (ask your
teacher for guidance)

Reflection Questions

e What do | already know about the
victims of National Socialism?

 What do | want to explore about the
victims of National Socialism in my
community?

» What are the skills that | would like to
develop?

* How do | want to work together with
my peers (in teams or in pairs)?

* What can | create?

Inspiration

e Tutorial & Local History Project Team
Belgium
* Tutorial & Local History Project Team
Bosnia and Herzegovina
e Tutorial & Local History Project Team
Denmark
e Tutorial & Local History Project Team
Slovakia
» Tutorial & Local History Project Team
Spain



What to explore?

Your teacher has given you a general
introduction to the project, the timeline
and the overall goals. Now, it is time to
explore and dive into the research phase
of your local history project: Investigate!
To prepare your research, consult the
Information Sheets History of National
Socialism , Who are the Perpetrators and
Bystanders? and The Collaborators of
the National Socialists . This will provide
you with some historical background
information about National Socialism and
the victims in general. As a historian, you
want to have an idea of the knowledge
that is already there to see what there
is left to further explore. It can also be
helpful to take a look at the Timeline and
the Map, or create your own timeline of
events of your local history of World War 1.

Based on your interests and your own
local context, it is time to identify a group

of people that you would like to learn
more about. These Information Sheets
will provide historical information on the
victims of National Socialism, and the
Intersections Between Victim Groups
Make sure to create research questions:
what exactly do you aim to find out about
the victims that you are going to study?

You can work with different sources to
expand your knowledge: read books,
watch a movie, listen to a podcast,
interview an expert , oruse other additional
resources . A lot of information will be
available at the different sites you will be
visiting: museums, memorials, archives or
community centres. Talk to the guides,
explore the objects you see and discover
your surroundings.

You have collected your information. What
happens next? Now, it is time to go back
to your research questions. Do you feel
you are able to answer the questions with
the information you have collected? Take
the time to reflect on this and to process
the stories that you have discovered. In
preparation for the next phase, you can
already start thinking about how you are
going to organise the information. What
kind of story would you like to share with
your community?



Tools

e Map

e Timeline

» History of National Socialism

e« Who are the Perpetrators and
Bystanders?

» Intersections Between Victim Groups

» Information Sheets

e Useful Websites and Resources for a
Local History Project

* How to Interview

« How to Analyse Images

Reflection Questions

e« How am | going to organise my
research?

* What are my research questions?

*  Where do | find sources?

* How do | work with sources?

e What do | take from the places | am
visiting?

Inspiration

Tutorial & Local History Project
Belgium

Tutorial & Local History Project
Bosnia and Herzegovina

Tutorial & Local History Project
Denmark

Tutorial & Local History Project
Slovakia

Tutorial & Local History Project
Spain

Click on the image to see how the
Belgian students explored their topic!

Team

Team

Team

Team

Team



What to create?

Once you have finalised your research, it is
time to create! Perhaps you already have
a clear idea of how you want to present
your findings. If not, you can take another
look at the work of your peers across
Europe. Your teacher can also give some
examples to choose from. Make sure to
plan the work in advance and check what
kind of materials and tools you need and
have access to. There are many different
products that you co-create to present the
findings of your research and to tell the
personal histories of the victims that you
have studied. Think about how you want
to present the information and where you
want to present it, and who your audience
will be. These considerations will help you
with sharing your final output.

Tools

«  Exhibition
« Podcast

«  Website

e Interactive map
* Documentary
e Theatre play

e Graphic novel
e Artwork

Reflection Questions

e How do | want to present my findings?

e What do | need in order to create my
product?

 How am | going to organise the work?

Inspiration

e Tutorial & Local History Project Team

Belgium

* Tutorial & Local History Project Team

Bosnia and Herzegovina

e Tutorial & Local History Project Team

Denmark

e Tutorial & Local History Project Team

Slovakia

* Tutorial & Local History Project Team

Spain



Where do | stand now?

Reflection happens throughout each
phase of your local history project. Revising
at this stage is all about checking if you
are satisfied with the research you have
done and the output you have created.
You might feel you need more information
while you are working on your project
output. That is totally okay. You can take a
step back in the process and do a little bit
more research until you feel comfortable
enough to continue. It might also be
the case that you have found some new
information that ignited your curiosity
about another topic or victim group. That
is also okay! If you have the capacity and if
it fits your time plan, you can continue to
explore further.

Reflection Questions

Have | answered my research questions?
Do | have enough information to start
creating my product?

Is there anything else that | want to
explore further?

Inspiration

Tutorial & Local History Project Team
Belgium

Tutorial & Local History Project Team
Bosnia and Herzegovina

Tutorial & Local History Project Team
Denmark

Tutorial & Local History Project Team
Slovakia

Tutorial & Local History Project Team
Spain

Click on the image to find out what your
peers from Slovakia have learned!



How to present my project?

You and your peers have worked incredibly
hard on your local history project! You
are almost there! You have co-created
a wonderful product that you are now
going to present to the world. This is your
opportunity to connect with your local
community, share with them, and jointly
reflect on the histories of the victims of
National Socialism from your area. With
your research and your end product, you
are giving voice to the stories of the victims
in a meaningful way. You are contributing
to your local history and creating impact
within your community. Invite the public
to jointly explore the stories of the past and
reflect on how racism, discrimination and
exclusion can be tackled in the present
and prevented in the future.

Practically, look into what needs to be
arranged in preparation, depending on
your project. If you are creating a podcast
series, think about how you would like to
launch it. If you are curating an exhibition,
look into various places that can host
your exhibition. Make sure to plan this in
advance and reach out to your teacher for
guidance.

Reflection Questions

* Who is my audience?

* In what ways can | reach my audience?

« What is the main message that | want
to communicate?

e How can | connect with my community?

Inspiration

e Tutorial & Local History Project Team

Belgium

e Tutorial & Local History Project Team

Bosnia and Herzegovina

* Tutorial & Local History Project Team

Denmark

e Tutorial & Local History Project Team

Slovakia

e Tutorial & Local History Project Team

Spain



How to finish my project?

Though you have had reflection moments

in each phase, it is now time to finish the

project with a bigger reflection exercise.
The reflection exercise can be done in
different ways: individually, in groups, or
even with your whole class. Your teacher
may propose some options. In this step,
you are invited to reflect on your learning

journey by going back to the learning
objectives that you identified in Launch.
Some guiding questions can help you
to structure your thoughts. There are
different things that you can reflect on:

your learning goals, the knowledge you
gained, the way you worked together with

your peers, and the final product you co-
created. What stood out to you? What
would you have done differently?

Reflection Questions

* In what ways have | achieved my
learning goals?

» What kind of skills have | developed?

 What has been the most meaningful
part of the project?

* What has been very challenging?

* What would I do differently next time?

Inspiration

e Tutorial & Local History Project Team

Belgium

* Tutorial & Local History Project Team

Bosnia and Herzegovina

e Tutorial & Local History Project Team

Denmark

e Tutorial & Local History Project Team

Slovakia

* Tutorial & Local History Project Team

Spain

Click on the image below to see how
the Spanish students reflect on their
local history project!






TEAM BELGIUM

Bringing Voices Alive and Becoming One

Spread over a period of eight weeks,
students of LAB Gedreven Onderwijs in
Puurs-Sint-Amands explored the personal
histories of Jewish victims, victims of
Roma descent and (hidden) children. They
focused on the concept of “bystander”,
“upstander” and *“ordinary heroes”. The
students co-created a website to share

their research findings: Bringing Voices

Alive and BecomingOne . Theywere guided

by their teacher Ann-Katrien de Clippele.
Together with Isabelle Diependaele,
educational outreach coordinator at
Kazerne Dossin Memorial, Museum and

Documentation Centre on the Holocaust

and Human Rights in Mechelen.

Project Duration:  Eight weeks
Learning Objectives

« Expanding knowledge of the history of
World War Il and National Socialism

» Developing research skills and ability
to work with primary sources about the
victims of National Socialism

e Strengthening awareness and critical
thinking

* Recognising mechanisms of hate,
racism, discrimination and exclusion

e Learning about the concepts of
“upstander” and "active bystander” to
act against present-day mechanisms
and instances of exclusion

Activities

The local history project started with
a general introduction to Who Were
the Victims of National Socialism? and
its learning goals, as well as historical
background information about World War

Il and the Holocaust in Belgium using a
timeline. The students also explored the
Ten Stages of Genocide (Stanton) as a
conceptual framework and participated in

a workshop on “inclusion” and “exclusion”.
In preparation for the investigation phase,
students visited Kazerne Dossin for the
first time. They kicked off with a reflection
exercise around the monument of a train
wagon located near the entrance of the
Kazerne Dossin Museum. There, they also
got to meet and discover the story of
Regina Sluszny, a Holocaust survivor who
was a hidden child.

Spread over four weeks, the students
selected different case studies of victims
of National Socialism to investigate in
groups of four. In addition to the main

research question, students used specific
research questions depending on their
case study to structure their research.
A substantial part of the research was
dedicated to the study of primary sources

from the archive. Ann-Katrien and Isabelle

prepared some worksheets with guiding

guestions to help with source analysis.
Different types of primary sources were
used: e.g. photographs, birth certificates,
police reports and marriage certificates.



Regina Sluszny is sharing her story with the students
of LAB Gedreven Onderwijs at Kazerne Dossin.

A guided visit to Kazerne Dossin was
the next step in the local history project,
where they could link the personal stories
of their case study to the broader history
of Kazerne Dossin and Belgium during
World War 1.

Back in the school, students participated
in a workshop “Ordinary Heroes”, based
on the inquiry question “How can we
overcome the bystander effect?” The
workshop aimed to link past and present,
reflecting on how students can become
upstanders and on the mechanisms
that still allow racism, discrimination and
exclusion to happen today. The two final
weeks of the local history project were
dedicated to the co-creation and sharing

of the final product  Bringing Voices Alive

and Becoming One , a collection of all the

case studies and personal stories.

Challenges

Ann-Katrien and Isabelle mapped several
challenges they experienced during the

local history project. One of the lessons
learned concerns time planning. They
underline the importance of having

enough time to prepare the project,

the activities and the sources needed.
Regarding the overall timing, they advise
organising the project as part of a project

week, in which a good variation between

activities and moments of reflection and

emotional debriefs is recommended. Ann-

Katrien and Isabelle also suggest having
enough opportunities for students to

zoom out during the investigation phase

and take a look at the general historical
context.

Ann-Katrien is planning to work on
Who Were the Victims of the National
Socialists? with her students again next
year, and in the new round, she would like
to have more time for her students to plan

dissemination activities and share the
output with the local community.

Reflection activity at Kazerne Dossin: Exploring the
train wagon.



TEAM BOSN
HERZEGO VI

The local history project of the team
of Bosnia and Herzegovina dealt with
children, women and other civilian victims
who were persecuted by the National
Socialist regime and its collaborators,
the UstaSe, in their region in Southeast
Europe, in what was then known as the
Independent State of Croatia. Under

A AND

» Empowering critical thinking and
intellectual curiosity

» Developing open-mindedness

« Developing  autonomous
research and cooperation skills

» Developing analytical and presentation
skills

learning,

WKH JXLGDQFH RI WHDFKHUV 7DWAMIGRD -XULE

DQG %UDQND /MXERMHYLE

different classes of the Gimnazija in
Banja Luka were chosen to participate
in this extracurricular project. They
visited several different sites connected
with their inquiry question and created

a (travelling) exhibition based on their
research. The teachers chose to work in an
interdisciplinary way, including aspects of
literature, creative writing and other forms

of creative expression.

Project Duration: 40 working hours in six
meetings over three months

Learning Objectives

» Generating empathy with victims while
preserving their memory

« Strengthening awareness of the
importance of remembering survivors,
victims, rescuers and liberators

* Increasing awareness of the threat
of radical, extremist movements and
totalitarian regimes

» Raising awareness about current
antisemitism, discrimination,
xenophobia and other forms of hatred

» Promoting respect for human rights

» Fostering individual responsibility and
citizenship

VWXGHQWYV IURP

Workshop

The first workshop took place in school.
Students were provided with a KWL
worksheet (KNOW — WANT TO KNOW
— LEARNED) that accompanied them
throughout the project. The students were
advised to take notes in every step of the
project to capture their success. The group
also worked with an interactive timeline
and sources showing multiple perspectives
to draw thematic connections between
the policies of the Nazi regime, World War

Interactive timeline in the school



II, and UstaSe policies during its rule in the
Independent State of Croatia. Adding an
interdisciplinary approach, they carried

out a role playing scenario based on a text
(New-Age Draculas E\ -RYDQ %DELE
offered different perspectives on the same

event.

Visit to the Jewish Cultural Centre “Arie
Livne” in Banja Luka

The students were introduced to the
exhibition at the cultural centre and the
Jewish history of Banja Luka by historian
=RUDQ 3HMD#LQRYLE
into how to interpret the exhibition and
the difficult circumstances under which
it was designed. The students visited the
exhibitionwiththetasktofindone historical
source and a personal story or document
thathad the strongestimpression onthem,
and give an explanation for their choices. It
was the students' particular wish to learn
more about Jewish history through films,
and they received suggestions from their
teachers to watch at home.

Visit to the primary school in Sargovac

DQG WR WKH PHPRULDO LQ '"UDNXO

The visit was dedicated to exploring the
history of 52 Serbian primary school
students who were killed in their school in
1942 by members of the UstaSe, along with
the ways in which they are remembered
today. The group had the chance to
talk to the school's principal about their
impressions of the school's memorial.
The visit was supported with literary texts
related to the event and a lecture hy
historian Vladan Vukli§, who answered the
guestions posed by the students.

Visit to the Kozara Memorial and Museum

The group visited the Memorial and the
Museum in Kozara, where the German
military and the UstaSe fought a battle
in 1942 against members of the Partisan
resistance and civilians. Students were
offered the opportunity to decide for
themselves which topic they wanted to
explore further and conduct more in-
depth research on. They were divided
into five smaller groups according to
their interests: the Independent State of

WKDW

Students in the Museum in Kozara

+H DOVR VKDUHG LQVLJKWYV

Croatia and the UstaSe, children, women,
resistance, and the spirit of artists.

In Kozara, the students met the curator of

WKH PXVHXP %RMDQ 5DGDNRYLE
them more about the battle of Kozara

and its civilian victims. This was followed

Eyélsome research using primary sources,

including photos, videos and literary texts.

Visit to Jasenovac and Donja Gradina
Memorials

$IWHU D JXLGHG WRXU JLYHQ E\ ,
the director of Jasenovac Memorial Site

(a former extermination camp for Jews,

Roma, Serbs and antifascists), the students

received questions connected to the five

topics they had chosen before so that

they could explore the exhibition on their

own. They all came together in a plenary

session to present their results and had

the opportunity to ask further questions.

They also visited the Roma Memorial

Centre in UsStice and Donja Gradina, the

largest place of execution in Jasenovac. In

WKRVH SODFHVY WKH FXUDWRU "X
and the teachers led a walk through the

historical fields, past different plaques

and monuments that commemorate the

victims of the concentration camp.



Creating the exhibition

At the beginning of the project, the
students decided they wanted to create
an exhibition. In the last phase of the
project, they gathered all their information
and research. Then, they wrote, painted,
printed, edited and designed their
materials to create panels for their
exhibition. The exhibition was opened in
the cultural centre Banski Dvor in Banja
Luka and the gallery of the National
Assembly of Republika Srpska. The
students had the opportunity to present
their results and start conversations with
the local community there.

Photo from the exhibition opening in Cultural
Centre Banski Dvor in Banja Luka

Challenges

The team faced the challenge of
communicating the  complexity of
historical events and agents in an
environment that is still grappling with
highly sensitive issues. This included the
complicated history of Yugoslavia, the
Independent State of Croatia, and UstaSe
collaboration with Nazi Germany. Drawing
a line from the past to the present was
one way of approaching some of these
issues. Branka and Tatjana provided their
students with lots of opportunities to
do research on different perspectives on
historical events. This allowed the students
to gain a deeper understanding of how
history can be a shifting narrative that
is always shaped by today's society. By
exploring sources like literary texts, they
were able to expand their focus and learn
about how individuals have used art to
express their personal perspectives on
world history.



TEAM DENMARK

The local history project of the students

from Vejen Gymnasium was structured
in several phases and steps over a period
of seven days. Students explored different
aspects of past and present forms of
discrimination and created podcasts

about what they had learned. The project

included a visit to sites in Esbjerg and
Oksbgl in Southern Denmark, a film
screening, lectures and workshops with
experts, and avideo callwith Team Slovakia.
The students were guided by principal

Lars Amdisen Bossen and teacher Mirela
,VPDLOL 5HG@LE

PROJECT DURATION : Seven full days
LEARNING OBJECTIVES

In devising its local history project, Team
Denmark drew on the Competences
for Democratic Culture framework.
Specifically, this helped students to reach
the following objectives:

Values and attitudes

e Valuing human dignity and human
rights

e Valuing cultural diversity

e Valuing democracy, justice, fairness,
equality and the rule of law

* Respect

e Openness to other beliefs

Skills
* Analytical and critical thinking skills
» Listening and observing

Knowledge and critical understanding

« Knowledge and critical understanding
of how individuals include and exclude
others

» Knowledge and critical understanding
of the world, including not only history,
but also politics, law, human rights,
culture, religion, etc.

ACTIVITIES

The first day helped students acquire
basic historical knowledge on the subject
and connect it with the present. They
were invited to draw mind maps to review
how they perceived the history of National

6RFLDOLVP 7KH\ ZDWFKHGAW KH

Wave, which was based on a 1967 social
experiment to demonstrate the appeal
of fascism and show that it can happen
everywhere and anytime. Students also
participated in two workshops: one with
project video producer Aaron Peterer to
discuss the significance of memorials
in telling the history of World War I,
and one with their teacher Mirela (a
Bosnian refugee) to discuss inclusion and
exclusion in societies around the world
today. Students were invited to write and
talk about their personal experiences of
inclusion and exclusion.

On the second day, the team visited the
town of Esbjerg. At the local museum,
students listened to a lecture about
Danish Nazism and worked in groups to
study sources related to the Danish Nazi
Party. They also visited a cemetery, where



The group visiting the cemetery in Esbjerg

not only British and German soldiers, but
also German refugees are buried close to
each other. This aimed to show students
how meaningless war and conflict can be.
Students first participated in a guided tour
and then independently explored the site.
At the end, they wrote reflections about
their interactions with memorials and
interpretation of historical events from a
local perspective.

On the third day, students focused on
making connections between the history

and ideology of National Socialism
and present-day manifestations of
discrimination. One activity was a lecture
by Auschwitz specialist Peter Schmidt
about National Socialist ideology and
extermination camps. This was followed
by online video calls with students from

Team Slovakia, during which students
discussed how ideologies manifested in
their respective countries. In a plenary
session, they reflected on what they had
learned and experienced over the past
days, and discussed the importance and
possibility of countering discriminatory
ideologies and ways of thinking. One
important point in their discussion was

that even though countries have different

pasts, young people from different parts
of Europe are not so different and face
common challenges in dealing with the

history of National Socialism.

The fourth day of the project was to visit

a new open museum, “Escape”, in Oksbgl.

The museum focuses on refugees from all
over the world in present-day Denmark.
While these refugees came at different

times due to different reasons, all evoked
similar and strong feelings. “Escape” is
on the site of a former camp for German
refugees just after World War Il. Students
were given a tour of the museum by
museum specialist Trine Just Hansen,
who introduced students to the historical
background of the camp through a
roleplay. After this, students went through
the interactive museum on their own to
explore issues related to refugees today.
This helped them to develop empathy
for people in need and an understanding
that similar experiences can happen to
anyone.

Finally, the students created podcasts
about what they had learned. They
reflected on different parts of projects,
chose their focus and used it as a topic for
their podcasts. At the end, they presented
their podcasts to students of a local
primary school, sharing what they had
learned with younger peers. This further
helped them reflect on their own learning
throughout the project.

CHALLENGES

The participating students had heard
and learned about the topic of National

Socialism before, meaning that one of the

challenges was to design the project in
an interesting way and help students see
an "old" topic from a "new" perspective.
The place-based learning approach and
the engagement with different specialists

helped spark students' interest by
showing them that their inclusion and

exclusion of others has a real impact.
They were motivated and given tangible
responsibility in their own learning process

by sharing what they had learned with

others.

One challenge faced by Team Denmark
was organising effective communication
with another project team. Prior to the
Danish students' discussions with the
participants from Team Slovakia, there
were concerns about how a language
barrier would affect the ability of the
students to have in-depth conversations.
However, this was tackled by dividing the
students into smaller breakout rooms,
which enabled them to cover a range



of topics. Apart from discussing what
they had learned during their respective

projects, they also talked about 'ordinary’
subjects, such as what their school days
looked like in their own countries. By
sharing about their lives and personal
experiences, students from both countries

actively created an inclusive environment

for expressing multiple perspectives.

A practical challenge was that the project
was divided into many small parts and
involved scheduling and coordinating
activities with different experts. To address
this, the team members adopted more
flexibility in their programme to facilitate
students' participation at certain times.

Virtual workshop with project video producer
Aaron Peterer



TEAM SLOVAKIA

Team Slovakia worked under the guidance
of history teachers from two cities, Matej

Skills
e Critical thinking, including source

%WHOEIHN & 6 /HZLV %LOLQJXDO +LJHEn#ysiK&R Oitical interpretation
%UDWLVODYD DQG *DEULHOD 0D U X%# fakrig Ynitiabv® éhd making decisions
O9LHUD ?DMDNRYE£ *\PQDVLXP 7UHEL#Rbout axtiitieM independently within

Varga and Tatiana BireSova coordinated
the work of teachers and students at both
schoals. In total, eighteen students from
three different grades volunteered to take
part in the project, with fifteen coming
from Bratislava and three from TrebiSov.
Students from both cities worked on
the same tasks and activities and then
compared their results.

Project Duration : 30-50 hours over six
weeks

Learning Objectives

Team Slovakia's local history project
focused on the history of the Jewish
communities in Slovakia during the
Holocaust This was the central thematic
element that connected the two schools
participating in the project. The teams
drew on the framework for Competences
for Democratic Culture to work on several
different objectives:

Knowledge and critical understanding

» Knowledge about the history of Jewish
society

» Knowledge about the victims of the
National Socialists, together with
an understanding of the different
interpretations and  concepts  of
victimhood

» Understanding the process of exclusion
from society

the student-led project
* Formulating and asking questions
about the past

Values and attitudes

e Independence when carrying out
projects

* Learning from mistakes

» Self-reflection through relating newly
gained knowledge about historical
contexts to present-day society

Activities

The project was designed for the students
to work independently and direct their
own learning process. In particular, they
were encouraged to conduct research on
topics they were interested in and design
their projects in a form they thought
would be appropriate for presentation.
Two larger team meetings at the start of
each month of the project were especially
important for dividing roles and tasks. In
addition, a meeting with the teachers in
TrebiSov was planned every two weeks
to exchange information, discuss the
students' research, and talk more generally
about the progress of the project. This
gave students the space to engage in
reflection and receive regular feedback on
their work.



Students reading and doing research

The project began with a hybrid
introductory event, which was attended by
all interested students to get acquainted
with one another. Matej and Tatiana were
with students in Bratislava, and Juraj was
with Gabriela and Viera and their students
in TrebiSov.

In Bratislava, the students working with
Matej went to the Museum of Jewish
Culture and heard more about the history

of the Jewish community in Slovakia
IURP KLVWRULDQ OLFKDOD
also visited the Holocaust Memorial in
Bratislava. The students worked together
to create a digital map which included
information on the history of the Jewish
community in Slovakia under the National
Socialist regime. They also took photos of
places of significance related to Jewish
life in Bratislava and added them to the
map, along with information they found

in libraries and archives.

The students worked in three groups:
the first created videos that introduced
the history of the Jewish community in
Bratislava, including the synagogue. The
second created posts describing places
and sites connected with persecution
GXULQJ WKH SHULRG WR
the Gestapo headquarters, the building
used by the Jewish "Working Group"
resistance organisation, and sites where
victims were assembled for deportation.
The third created posts on the Holocaust
Memorial and  Stolpersteine  (stumbling
stones), including information about the
people commemorated.

The students working with Gabriela
and Viera in TrebiSov went to the local
museum and discussed potential sources
they could use with museum historians

'RPLQLN )HUHQI™N DQG 1LNROD 5C

also visited the State Research Library and
the regional archive in KoSice. This group
of students created a longer video about

the experiences of Slovak Jews during the
Holocaust, as well as the history of the old
synagogue which was torn down in the

postwar period.

/ITQT"NRYE 7KH\

At the end of the project, the groups
presented their projects to their schools
in a hybrid event and shared about what

they had learned over the past weeks. The
students from Bratislava were also able to
present their results online via the digital

map they had created. The students from

TrebiSov gave a presentation to the public
at the local bookstore and cultural centre

"Sum", which was then followed by a
discussion.

LQFOXGLQJ



Challenges

Since two schools from two cities were
involved in the project, the biggest
challenge for Team Slovakia was the
coordination of both groups of students.
This was complicated by the fact that the
students came from different grade levels
and classes. Given the existing constraints
of the curriculum and school schedules,
it was often difficult to organise visits to
museums and memorials, which could
take several hours. Independent work
and research for the project also took up
additional time.

Students sharing about their research and learning
experience

One way of dealing with this challenge
was to introduce more flexibility in
the structure of the project. Students
were able to sign up to participate on
a voluntary basis. Those who struggled
with traditional exams were also given
the option of using the project as an
alternative form of assessment. Given
the interest of the students in place-
based learning, Matej (Bratislava) plans
to implement the project in an elective
class for senior students following this first
pilot cycle. Gabriela (TrebiSov) plans to use
the approach of local history projects for
students in a seminar on 20th-century
history, and integrate the outputs of this
project in a new transnational project with
colleagues and teachers from Hungary.



TEAM SPAIN

Team Spain's local history project drew
thematic connections between the
histories of Nazi Germany, Francoist Spain
and the Universal Declaration of Human
Rights (UDHR). The project focused on
human rights as a link between the
past and the present: research about
discrimination and  human  rights
violations in the past was a starting point
for students to reflect on discrimination,
social exclusion and violations of rights
today. Underthe guidance ofteachers Harri
Beobide and Amaia Lamikiz Jauregiondo,
students from Santo Tomas Lizeoa visited
memorials in Aiete Park in Donostia-San
Sebastian in the Basque Country, and also
created an exhibition for their local library.

PROJECT DURATION: Four days, including
the presentation of the exhibition

LEARNING OBJECTIVES

Students were guided towards reaching
the following objectives based on the
Competences for Democratic Culture
framework:

Knowledge and critical understanding

e Acquiring knowledge of historical
contexts

» Acquiring knowledge of human rights

Skills

e Critical thinking, including source
analysis and critical interpretation

» Seeingissuesfromdifferentperspectives

e Empathy

» Developingtoolsto preventexclusionary
and discriminatory situations
e Creativity

Attitudes and values

e Civic-mindedness

» Respect for human dignity, human
rights, equality and diversity

ACTIVITIES

Team Spain used the UDHR as its point
of departure for its local history project.
Thematically, the team focused on
the interconnected histories of Nazi
Germany and Francoist Spain, including
how experiences under these regimes
shaped subsequent global discourses on
human rights. By discussing the concepts
of human rights and human dignity,

students reflected on the need to defend

these values in a democratic and inclusive
society.

The local history project was divided into
four major steps over four days.

Visiting a historical site

Students visited the Aiete Park to explore
monuments commemorating the victims
of the Franco dictatorship, the victims of
the Holocaust, and the UDHR. They were
given questions for reflection related to
the meaning of each memorial and the
connection of the three memorials to
one another. Back in the classroom, they
worked together to conduct research



Students working together

on different discriminated groups and
significant events and laws that have had
animpactonthese communities. With this,
they created timelines to draw connections
between the discrimination, exclusion and
dehumanisation of marginalised groups in
Nazi Germany; Spanish political prisoners
who were deported to concentration
camps under the Nazi regime; and other
groups persecuted and repressed under
the Franco dictatorship.

Understanding "us and them" dynamics

Students  participated in  different
activities to analyse and reflect on the
process of how "us and them" dynamics
are constructed, thereby helping them
to draw connections between past and

present forms of discrimination. These
activities included looking at images to
identify their own biases, opening up wider

discussions about how stereotypes and
prejudices are constructed in everyday life.
Throughout this, students worked with the

"Pyramid of Hate" framework in order to
learn about different forms of hate-based

violence.

Applying knowledge

Students identified processes of
constructing "otherness" and "us and
them" dynamics in the different forms

of media they use in their everyday lives.
These included, among others, social
media platforms, apps, games and music.
By analysing discriminatory messages
conveyed in these sources, they became
aware of how discrimination manifests

in their own environments. Following

this, students began choosing topics
for their contribution to their student-

led exhibition, thinking about which

dimensions of the messages of human
rights, human dignity and respect they

wanted to share with their audience.

Creating an exhibition

The final phase of the local history project
was the creation of an exhibition which was
presented over two weeks at the public
library. The exhibition comprised panels
on which students presented present-day
discriminatory messages they had found
on social media, related to different victim
groups that they had studied as part of the
history of National Socialism, and included
their own proposals for counteracting
these messages. The participating students
presented the project to other students.
In addition, they created TikTok videos to
share what they had learned during the
project in an audiovisual format.

Timeline created by students



CHALLENGES

A challenge faced by Team Spain was
finding a balance between student agency
and teacher guidance. Specifically, it was
important to ensure that students had
sufficient space to explore the topic and
their own interests independently, while
still providing them with a framework
that would help them carry out their
project. To tackle this, each student had
a portfolio with activities to complete, as
well as a document with links to online
sources and support materials. In this
way, they were able to choose activities
and find more information based on their
needs and interests. Students also had
the option of writing their insights and
guestions on post-it notes and sticking
them on the timeline they created. This
helped them to independently draw
connections between themes and lead

their own learning process. Students presenting their exhibition at the local
public library






THE HISTORY

OF NATIONAL SOCIALISM

THE RISE OF
NATIONAL SOCIALISM

In 1919, Karl Harrer and Anton Drexler
founded the extremist right-wing German
Workers' Party in Munich. That same year,
Adolf Hitler joined the party, which was
renamed the National Socialist German
Workers' Party - the Nazi Party - in 1920.
Hitler's training as an agitator and party
spokesman was an important factor that
allowed him to rapidly rise to power as the
party's new leader, or Fuhrer, in 1921.

The Sturmabteilung (SA) marches in Braunschweig
in 1932. Image from the Bundesarchiv, Bild 102-
13377 / CC-BY-SA 3.0

Unlike the other German political parties of
this period, the Nazi Party had no specific
target group and focused on topics
transcending class or religious boundaries.
The general political direction of the
party was right-wing extremist: among
other things, it was racist, antisemitic,
antidemocratic, anticommunist,
imperialist and militarist. However, the
party combined these positions with
parts of a socialist agenda. It did so by
branding itself national and socialist and
incorporating points associated with
socialism — such as a call for fair wages —
into its programme. The party's public
image was shaped by arhetoric of violence,
which went hand in hand with displays of
physical power and threats. For example,
Nazi stormtroopers acted as a protection
force at the party's public events, using
violence against political opponents and
marching through the streets in a show of
strength.

In 1923, the Weimar Republic entered a
state of crisis. Because Germany did not
fulfil its obligations to pay its reparations
from World War |, French and Belgian
troops occupied the Ruhr Valley, inciting

a nationalist resistance movement in
Germany. Hitler and his supporters
attempted to take advantage of the
unstable situation and carry out a coup
d'état — the so-called Beer Hall Putsch — on
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coup was put down the following day by
the Bavarian State Police. Hitler was tried
in court for high treason but received a
mild sentence of five years imprisonment,

of which he served nine months. During
his time in prison, he wrote the first part

of Mein Kampf , a book that expressed
the different ideological influences he
incorporated in his political agenda.
After the attempted coup, the Nazi Party
was officially banned. However, after his
release from prison, Hitler promised to
follow the rule of law, enabling the party

to be reconstituted in 1925. With this step,

a new paramilitary unit, the Schutzstaffel

or SS, was founded as a party division.

In the following years, the Nazi Party
remained  insignificant,  though it
continued to express its political demands
and attempted to expand at the national
level. The start of the Great Depression
in 1929 — an economic crisis that led
to mass unemployment, mass poverty
and heightened social tensions — was
an advantageous development for the
National Socialists. By appealing to a wide
range of voters in an unstable political
climate, they found broad-based support
across the population. In July 1932, the
Nazi Party became the elected party with
the largest number of seats in the national
parliament. Its massive electoral success
led to the decision by Reich president
Paul von Hindenburg and his entourage
to appoint Adolf Hitler Reich Chancellor
on January 30, 1933.

ESTABLISHING A
DICTATORSHIP

In the months following their seizure of
power, the National Socialists initiated
a process they called Gleichschaltung
(synchronisation or coordination). This
involved the abolition of fundamental
civil liberties, the brutal suppression of
political opponents, and the destruction of
democratic institutions. It aimed to replace
earlier pluralistic social and political
structures by a society and government
that were uniformly oriented towards
National Socialist ideology, becoming a
basis for radical state violence.
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Nazi Party Rally in Nuremberg. 1934. Image by
%WXQGHVDUFKLY %LOG & &
3.0

The National Socialists passed various
laws to abolish democracy and establish
a dictatorship in Germany. Following a fire
in the parliament on February 27, 1933,
which the Nazis attributed to communists,
the regime implemented a decree
that allowed it to imprison opponents
indefinitely, suppress publications that
were critical of the Nazi Party, and suspend
fundamental civil liberties such as freedom

of speech, press and assembly. With
the Enabling Act of March 23, 1933, the
National Socialists gained the right to pass
laws without the consent of the parliament

or the president's countersignature. This
effectively abolished the parliament
and the separation of powers between
institutions.

In the following months, ministers and
state parliamentary representatives across
Germany who were critical of the regime
were replaced by National Socialist
loyalists. Other political parties were
outlawed, making the Nazi Party the only



legitimate political party in Germany, and
turning Germany into a totalitarian one-
party state. In 1934, following the death of
President Paul von Hindenburg, the title
of Chancellor was merged with that of
Fuhrer, establishing Hitler as the dictator
of Germany.

In March 1933, the Nazi Party created the
first concentration camps  to incarcerate
its political opponents and consolidate
its control. In 1934, Hitler authorised the
SS to centralise the concentration camps
under its leadership. From then on, all
concentration camps in Germany (and,
following the outbreak of war, in German-

occupied territory) were exclusively
administered by the SS. Initially, most
prisoners  were political opponents
but over time, the National Socialists

incarcerated other persecuted groups like

Aftermath of the November Pogrom, also known
as Kristallnacht 1RYHPEHU
Mike Licht via Flickr CC BY 2.0
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Jews, LGBTQIA+ people
Witnesses on a large scale.
One of the fundamental goals of the
National Socialist dictatorship was to
bring all areas of peoples' lives under its
control and transform German society
into a Volksgemeinschaft (people's
community). This was intended to be

a strictly hierarchical community, no
longer governed by class, profession,
wealth or education differences. The
interests of the individual were to be
subordinated to the interests of the
national Volksgemeinschaft . In practice,
this meant, first and foremost, unwavering
loyalty to the Fuhrer and support for the
Nazi regime’s social and political goals.
The concept of the Volksgemeinscharft
became omnipresent in German society
and manifested in the creation of mass
organisations. For example, the youth
organisation Hitler Youth and its branch
for female members, the League of
German Girls, ensured that young people

and Jehovah's




Defendant docks at the Nuremberg Trials. 1945. Image by National Archives (HD-SN-99-02955 - DOD/NARA Public

Domain 1.0

were consistently educated according to
National Socialist ideals.

One of the fundamental conditions for
inclusion in the  Volksgemeinschaft was
belonging to the “Aryan race” , a term
the Nazis used to designate Germans as

a “superior” population group. While its
definition was vague, it was clear that
this category excluded Jews and other
groups whom the Nazis viewed as racially
“inferior”. In general, the regime excluded
those who opposed National Socialism
and people deemed unfit to be part of

the national community from its idea of

the Volksgemeinschaft , regardless of their
racial affiliation. These included political

opponents  like communists ,  social
democrats and resistance fighters, and
people considered “criminal” or“  asocial ".

PERSECUTION OF
VICTIMS

While in power, the National Socialists
enacted laws and implemented policies

to persecute people who did not align
with their vision of the  Volksgemeinscharft
From 1933, people the Nazis considered
“non-Aryans”, such as Jews, Afro-Germans,
Roma and Sinti, began to be formally
excluded from various professional fields,
such as the civil service. At the same time,
the attack on the economic base of Jewish
life in Germany began with the boycott
of Jewish shops. In July of that year, the
party passed the Law for the Prevention of
Hereditarily Diseased Offspring, marking
the start of forced sterilisations  of people



with mental illness and functional diversity

— a key component of Nazi eugenics
which laid the foundation for the regime's
"euthanasia" programme.

In 1935, the Nuremberg Race Laws
prohibited marriages and  sexual
intercourse between people the Nazis
regarded as “Aryans” and “non-Aryans”,
and limited citizenship to people who,
according to them, were of "Aryan” or
“Aryan-related” blood. While these laws
mainly targeted Jewish people, they were
expanded to include others regarded as
racial enemies of the  Volksgemeinschaft |,
including Roma, Sinti, and Afro-Germans .

That same year, the regime reinforced
discrimination against LGBTQIA+ people
by strengthening  Paragraph 175 of the
German Criminal Code, which expanded
existing penalties for homosexuality.
Another major escalation of persecution
occurred during a  pogrom from 9 to 10
1RYHPEHU . Nazi paramilitary forces
damaged or destroyed Jewish businesses
and synagogues throughout Germany,
and tens of thousands of Jewish men were
arrested and deported to concentration
camps. In its aftermath, the government
intensified administrative strategies to
enforce the emigration of Jews.

Meanwhile, the National Socialists'
foreign policy was becoming increasingly
aggressive in an attempt to expand the
*HUPDQ 5HLFK ,Q ODUFK
annexed into the Reich with the support
of a sizeable portion of the Austrian
population. In September of that year,
Germany annexed the Sudetenland in
Czechoslovakia in line with an agreement
signed by Germany, Great Britain, France
and ltaly. Despite Hitler's declaration that
this would be his last territorial demand,
Nazi Germany invaded the remaining
territories of Czechoslovakia and took

WORLD WAR Il AND
THE COLLAPSE OF
NAZI GERMANY

The outbreak of war provided the
conditions for the further radicalisation

of persecution. For example, the Nazi
regime implemented Aktion T4 - the
killing of people with mental illnesses

or functional diversity, marking the first
instance of systematic murder via gassing

in Germany. In occupied Eastern Europe,
the National Socialists  established ghettos
to segregate Jews from the rest of the
population. Nazi Germany's invasion of the
Soviet Union in June 1941 extended the
geographical scope of the war, with S oviet
civilians and prisoners of war killed on a
large scale. Paramilitary squads known as
Einsatzgruppen murdered large numbers

of civilians, especially Jewish ones. While
they primarily shot their victims, they also
used gas vans.

During the war, the National Socialists
established more concentration camps
and extermination camps  across German-
occupied Europe. The regime deported
persecuted people to these camps, where
they were immediately murdered or forced
into labour . The poor conditions at t he
camps meant that hundreds of thousands

of victims died from disease, starvation

or cold. In December 1941, the Nazis

$ XV W LektabligH2d the first mass extermination
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part of Poland. Following discussions

formalised at the Wannsee Conference in

January 1942, the regime worked on the

systematic implementation of a so-called

“Final Solution to the Jewish Question

which involved the mass deportation of

Jews to German-occupied Poland to be

murdered. In June 1942, the Nazis began

mass exterminations of Jews at the major

FRQWURO Rl OHPHO WKH .0ODLSUG RadH AlksB@itzBkenau . In March 1943,

Lithuania in March 1939. On September
1, 1939, Germany invaded Poland, starting
World War Two. Most of continental
Europe was attacked and occupied by
Germany in 1940 and 1941.

they began transporting Roma and Sinti
there to be systematically killed. Using
gas as a method of killing accelerated
this extermination process: for example,

at Auschwitz, the Nazis used larger gas
chambers to Kkill several thousand people
per day and burned their bodies in
purpose-built  crematoria .



Turning points in the war were Germany's
defeat at the Battle of Stalingrad in
February 1943 and Allied troops' large-
scale invasion of Normandy on June 6,
1944 (D-Day). With the German position
weakening, the National Socialists
transferred concentration camp prisoners
between locations via  “death marches” in
which thousands of people died. As the
Allied forces advanced, they liberated Nazi
concentration camps throughout Europe.
Hitler killed himself on April 30, 1945, and
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unconditionally, ending the war in Europe.

A series of trials took place from
November 1945 to April 1949, including
the Nuremberg Trials and the Dachau
Trials. In Nuremberg, the Allies held
the International Military Tribunal to
try 22 major German war criminals. This
was followed by war crimes trials held
individually by the four victors against
Germans and their collaborators for mass
atrocities and other war crimes. These
trials have often been criticised as some
defendants were acquitted or — for those
who received lengthy prison terms or
death penalties — later received reduced
sentences or were released. In addition,
the majority of perpetrators of the National
Socialist regime were never tried at all.
Since 1945, legal proceedings have taken
place in Germany and other countries
across Europe — in some instances, many
years after the end of World War 11. Up to
this day, they continue to generate debate
about how to prosecute and deal with the
crimes committed during the Holocaust.



WHO IS A
VICTIM ?

Today’s understanding of who is a victim

is linked to the idea of victims created
and defended in  human rights law  and
transitional justice measures. However, the
idea of victimhood is rather open-ended
and asks for a reflection on who we identify

as victims. There are several tendencies
that might make speaking about victims
challenging:

1. Victims are ambiguous figures because
their agency has been considered
passive. When thinking about victims,
we tend to think of them as unfortunate
individuals who happen to be in the
wrong place at the wrong time. In
this context, they turn into universal

Roma family in K&ln, 1937. Image by Bundesarchiv,
BILD146-1997-019-27A. CC-BY-SA 3.0

characters, obscuring the political
dimensions of victimhood. This de-
contextualisation and displacement  of
the victims and their contexts produce

a depoliticisation of their memories.

Speaking generally about victims
without considering their local, social,
historical and political contexts produces
a homogenisation of the category
itself, where all the experiences and
consequences of violence become the
same. Most of the time, the images and
references used to depict victims are
from their persecution and victimisation
rather than from before or after this
period. Thus, they are reduced to the
victimising act.

Victims' groups have become
spokespersons for the messages they
wish to convey to the public. This
integrates the voice of all victims into
one single voice and might delegitimise
the inclusion of any other voice.

Some groups might be seen as more
privileged and more recognised than
others, producing hierarchies  of
suffering . This becomes particularly
relevantwhendealingwithabroadrange

of victims. For example, discrimination
against LGBTQIA+ individuals continued
well after the end of National Socialism,
groups like the “asocials” have not been
considered victims until recently, and
others like Roma and Sinti continue to
be persecuted.



Belorusian Jewish Resistance Group. 1943. Image by
Unknown via Wikimedia Public Domain 1/0

For these reasons, we should question and
deconstruct this understanding. It is not
a question of denying victims’ existence,
but of wunderstanding their contexts
and challenging the limitations of fixed
understandings of victimhood.

HOW CAN WE

TEACH ABOUT
VICTIMS WITHOUT
INSTRUMENTALISING
THEM?

1. Problematising the idea of the victim
requires us to historicise it and explain
the discourses, knowledge, institutions,
and devices that have influenced the
different experiences of victims. This
includes speaking of  perpetrators and

bystanders and understanding how
someone is made a victim. Context is
crucial in examining the perpetrators'

motivations and understanding
how crimes were made legal and
constitutional. Additionally, to better

understand the situation of the victims

at the time, we should not just consider

them as “helpless”.

2. We need to include different points
of view and materials to show the
multiperspectivity of victimhood.
Problematising the category of the
victim also calls for an understanding
that other people may identify as
victims at different times and places.
For example, someone who would fit

our understanding of a victim might
not self-identify as a victim, whereas
someone whom we would not consider
a victim might.

3. It is essential to consider the
intersectionality  of the victims. When
we understand victimhood as the result
of ongoing and interactive processes,
there can be space for different
experiences of victimhood. Additionally,
it is fundamental to understand that
victims have multiple identities. Thus, it
is artificial to fit them into one category
that reduces their identities. This process
also helps us to understand how these
other identities might have played into
the possibility of resisting or offering
solidarity among victims.

4. The identity of victims should not be
considered passive and homogenous.
Victims are not only subjects who seek
to overcome catastrophes and rebuild
their lives to stop being victims. Even
if the possibilities for action were very
limited, they were often active agents
and tried to improve their own situation
or that of others. After World War I,
some of them joined communities of
victims and became spokespersons
and political figures, teaching about
their experiences to prevent a repetition
of these historical events. Some were
already political actors during National
Socialism (like political opponents and
communists) and were persecuted for
their ideology and activism. At the same
time, others refrained from political
activity and chose to continue with their
lives.

DISCUSSION
QUESTIONS

Examine policies that underline the
persecution of different victims. Discuss
the nature of some of these policies, their
relationship with Nazi ideology, and the
events of the Second World War. Also,
consider why specific groups were targeted
and how they were presented by the
National Socialists.

Explain the particular experiences of
different victim groups to enable students
to consider how each of these crimes was
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significant. Take testimonies from victims
from the same group (for example, two
Jewish victims or two Roma and Sinti) who
have gone through similar experiences.
Let your students identify similarities and
differences and discuss their findings. This
will allow them to understand better why we
should avoid generalising the experiences
of victims of National Socialism.

Understand the intersectionality  of
victimhood and how many different
people went through similar experiences of
discrimination and oppression for who they
were. Take testimonies from victims from
different groups (for example, one Jewish

person, one LGBTQIA+ person, and one

Person of African Descent) from the same
place and let them identify similarities and
differences between their experiences.

Ask your students what the meaning of
victim is to them and why some people
will identify as victims and some will not.
Give your students life stories from people
who do not identify similarly while going
through similar experiences. What did they
do after the event? Did they remain silent?
Did they share what happened to them?
This will also allow them to understand
different historical perspectives and how
not everyone who went through the same
event or experience remembers it in the
same way. You can also research the cases
of Binjamin Wilomirski or Enric Marco, who
pretended to be victims of the Holocaust,
and reflect on why some people falsely
claim victimhood and on whom we identify
as victims.

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Online Resources:

https://www.pbslearningmedia.org/re-

_PDJH E\ )$ouce/understanding-intersectionali-

ty-dolores/understanding-intersectional-
ity-dolores/

https://www.yadvashem.org/

https://www.ushmm.org/remember/re-
sources-holocaust-survivors-victims

https://holocausteducation.org.uk/wp-con-
tent/uploads/1.-Non-JewishVictimsOf-
NaziPersecutionMurder-download.pdf

https://arolsen-archives.org/en/learn-partic-
ipate/initiatives-projects/documented/
toolkits/

https://wienerholocaustlibrary.org/

Online Archives:

https://stolenmemaory.org/en/

https://iwitness.usc.edu/educatorresources



WHO ARE THE

PERPETRATORS
AND BYSTANDERS ?

The victims of the National Socialists have
been central in history teaching and re -
search, and the figures of those responsi -
ble for the crimes have been less visible.
One impediment to the study of perpe-
trators has been the lack of an appropri -
ate legal framework and political will to
investigate and persecute them, besides

the difficulty of discussing collaboration in

the national contexts after the defeat of

Nazi Germany. The post-1945 legal system
framed the ways how perpetrators were
talked about later. As the Cold War creat
ed a division that enabled several perpe
trators to avoid persecution in the frame
work of anti-communist policies, the legal
process remained unfinished and contro
versial for many. Recent research is broad
ening the understanding of perpetrators,
including those holding positions of pow

Hitler, Goering Goebbels and Hess. Image by National Archives via pingnews. Public Domain 1.0



Soldiers raise the Nazi Germany flag at the Akropolis
in Greece. Image by Bundesarchiv, Bild 101l-164-
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er, the administrators (desk perpetrators)
and those who produced and disseminat

ed National Socialist ideas such as racism,
antisemitism, and hostility to democracy

in their books, lectures or daily dealings
with colleagues and employees. Thus, the
perpetrators were, among many others,
Nazi party leaders, bankers, businesspeo
ple, professors, military officials, doctors,
journalists, engineers, judges, authors, law

yers, salespeople, police, and civil servants.

WHO ARE THE
PERPETRATORS?

When we first think of perpetrators, we
tend to consider them in extreme and
unidimensional terms like evil, sadistic or
sick. We need to question these simplified
ideas of explaining how people become
perpetrators. For this, it is essential to un
derstand how the National Socialist re

gime and ideology worked and consider
perpetrators as individuals who act and
make decisions in specific contexts. Only
by questioning the motivations and ac

tions of perpetrators and  collaborators can

we understand why they executed orders
without resistance and later got away with
it, and how they targeted, manipulated
and oppressed individuals.

However, defining who is or isn't a perpe
trator is challenging because of the shift
ing legal definition and cultural context.
On the one hand, the demonstration of
criminal actions committed in the past
alone is not enough to account for the
complex process of constructing the fig
ure of the perpetrator. On the other hand,
the categories of “mass criminal” or perpe
trator used in human rights law and vic
tims’ testimonies are very different from
the terms used by those who worked for
the state, military or paramilitary to de
scribe their own experiences.

THE GREY ZONE
OF BYSTANDERS
AND IMPLICATED
SUBJECTS

Understanding the history of National So

cialism in a dichotomy of victims versus
perpetrators fails to consider the blurred
dynamics behind repression and oppres
sion. To avoid this, we need to problema
tise the clear distinction between victims
and perpetrators and include a whole
new cast of distinctions marked by differ

ent shades of complicity that are not easi

ly placed in this dichotomy.

Bystanders are usually defined as what

they are not. They were not victims or per
petrators. It usually includes those who
witnessed the events but chose not to ac
tively participate, for example, those who
did not denounce the persecution and
discrimination of the individuals target
ed by National Socialism. They have often
been considered passive or indifferent.
However, many were implicated in some
way.



People lining the streets and performing the Nazi salute. Image by James Vaughan via Flickr CC-BY-NC-SA 2.0

Implicated subjects occupy positions

aligned with power and privilege without

being themselves direct agents of harm.
But with their actions, they contribute to

establishing and maintaining regimes of
oppression and discrimination.

After the war, too many claimed not to
have been involved and refused to take re
sponsibility for what happened. But many
were involved in the operations of racist
state workers and were not mere passive
witnesses; for example, civil servants who,
as part of their everyday work, processed

the tax on Jewish wealth, the Jewish Cap-

ital Levy , or schoolteachers who followed
racist, discriminatory and antisemitic
coursework.

DISCUSSION
QUESTIONS

Consider all the occupations, staff, and
workers who participated in the move
ment of millions of people on the Europe
an railroad system. What might have influ
enced their choices and actions?

How do bystanders contribute to the dis
crimination and persecution of specific
individuals? You can use the ten stages of
genocide developed by George Stanton
to understand how these circumstances
create the climate in which genocide can
occur.

Think about situations when you have wit
nessed discrimination happening. Are you
a bystander? What influences your deci
sion?



MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Online Resources:

https://lwww.jewishvirtuallibrary.org/nazi-
perpetrators-of-the-holocaust

https://www.hmd.org.uk/learn-about-
the-holocaust-and-genocides/what-is-
genocide/the-ten-stages-of-genocide/

https://unpacked.education/video/faces-
of-the-holocaust-the-perpetrator/

https://sfi.usc.edu/news/2013/11/back-
school-echoes-and-reflections-part-9

Online Testimonies:

http://www.camps.bbk.ac.uk/testimonies/
pery-broad.html



COLLABORATORS
OF THE NATIONAL
SOCIALISTS

Collaboration has many positive Vidkun Quisling was Prime Minister of Norway

implications:  for example, you are from 1942 t0.1945. His pro-.Nazi governmgnt

collaborating with your peers on this collaborated mthe.depo.rtatlon of Norweglgn
. . . Jews. Image by Riksarkivet (National Archives of

project. However, in the context of National Norway) via Wikimedia CC Public Domain.

Socialism, the term "collaboration™ applies

to those who supported and helped the

National Socialist regime. Collaborators

played a crucial role in implementing

and maintaining National  Socialist

policies throughout Europe, including

mass murder. Without the widespread

collaboration and often silent approval

of local authorities, governments and

citizens, National Socialism could not

have spread as it did. The exact number

of collaborators is difficult to define as

collaboration took many different forms.

INDIVIDUAL
COLLABORATORS

Antisemitism , nationalism , racism , anti-
communism ,sexism and homophobia had
already existed before National Socialism
Many citizens from all over Europe who
believed in these ideas collaborated in the
persecution and discrimination against
those who did not fit into the National
Socialist racial ideology. Their reasons for
collaboration were very different. Some
collaborated for personal gain, others
out of fear. Some were firm believers in
fascist ideology, while others were not and
collaborated for "pragmatic” reasons.



Collaborators were often "ordinary" people,
such as individuals who denounced others
to the authorities. They also included civil
servants and bureaucrats who enabled
the functioning of the National Socialist
administration. Both within Germany
and in German-occupied territories,
the National Socialists recruited local
auxiliaries for police forces, military units,
and civilian administrations. Some of these
people worked as guards in ~ concentration
camps and Kkilling centres

INTERNATIONAL
COLLABORATION

Inthe case of Germany'sallies, collaboration
was based on common political and
economic interests. In Fascist Italy, a set
of "Racial Laws" was implemented to
discriminate against  Jewish people and
people of African descent within the
Italian colonial empire. Similarly, Vichy
France took measures against people
it regarded as "undesirable," including
Jewish people , political opponents , or
LGBTQIA+ individuals .

Collaboration also took place in German-
occupied zones across Europe. In Norway
and Greece, Nazi supporters were
installed as heads of government. They
helped German authorities identify and
deport Jewish people to concentration
camps and extermination camps. In Nazi
puppet states , local organisations, militias
and paramilitary forces actively aided
the National Socialists in Killing Jewish
people , Slavic people , political opponents
and Roma and Sinti, among many
others. For example, the Hlinka Guard in
the Slovak Republic and the UstaSe in
the Independent State of Croatia were
responsible for the murder of hundreds of
thousands of people. Some groups, such

as the Chetniks in Yugoslavia, were formed

to resist Axis invaders, but sometimes
joined German forces and their allies in
operations against political opponents
and different ethnic groups.

Two young women in UstaSe uniform. Image from
Memorijalni muzej Jasenovac, via the United States
Holocaust Memorial Museum.

ECONOMIC
COLLABORATION

In Germany and German-occupied
territories, companies collaborated with

the National Socialists to differing degrees.
For example, some firms such as Krupp
helped to manufacture weapons for the

German military, and various French and
Danish companies acted as manufacturers
or suppliers for the regime.

Others were directly involved in operating
the system for mass exterminations. For
example, railway networks such as the
German National Railway ( Reichsbahn )
and the SNCF in France played
crucial roles in transporting victims to
concentration camps and extermination
camps. Zyklon B , a gas used to kill victims,
was manufactured and supplied by
subsidiaries of IG Farben, a major German
chemical and pharmaceutical company.

Companies often benefited from the

forced labour system implemented in
concentration camps and designated

forced labour camps. These included large

companies such as Siemens or Mercedes-
Benz. Smaller local companies near the
concentration camps also benefited by

"renting" prisoners. They were able to access
a cheap workforce by paying a nominal

fee to the National Socialist authorities

instead of hiring workers themselves.




WHAT HAPPENED
TO THE
COLLABORATORS?

In many communities across Europe,
people perceived as having been
collaborators were immediately subjected

to judicial or extrajudicial punishments
after the end of the war in 1945. Measures
againstthemincluded  arbitrary detention
public humiliation (like head-shaving),
imprisonment, and execution. Some
countries like Norway carried out purges
of people, including former Prime Minister
Vidkun Quisling, who were deemed to be
collaborators of the Nazi occupiers. In the
decades after 1945, Nazihunters gathered
information about and tracked down
possible collaborators, either individually
or in groups.

Collaboration was not always dealt with
in the immediate aftermath of the war.
Many collaborators continued their careers
without interruption. At the Nuremberg
Trials, high-ranking Nazi officials were
prosecuted, but not “ordinary” people.
In other countries like Austria, states and
governments have often been regarded
as victims of the National Socialist
regime, rather than active and complicit
collaborators.

DISCUSSION
QUESTIONS

Why do you think "ordinary" people across
Europe collaborated with the National
Socialists? What choices were they
confronted with?

How and why did some countries
collaborate with the National Socialists?

How can companies and organisations
that collaborated with the National
Socialists acknowledge and respond to
this history today?

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Online Resources:

https://www.theholocaustexplained.org/

how-and-why/why/collaboration/

https://www.theholocaustexplained.org/

resistance-responses-collaboration/col-

laboration-outside-of-germany/croatia/

https://encyclopedia.ushmm.org/content/

en/article/collaboration

https://lwww.facinghistory.org/resource-li-

brary/teaching-holocaust-and-hu-
man-behavior

https://echoesandreflections.org/
unit-9/?state=open#lessn2

Online Testimonies:

https://encyclopedia.ushmm.org/content/

en/article/vidkun-quisling-1#:~:tex-
t=Vidkun%20Quisling%20was%20a%20

1RUZHJLDQ WUDLWRU (
RU  ( &FROODERUD
WRU ( '

https://www.mauthausen-memorial.org/

en/History/Witness-Testimonies

Documentary: Final Account. by Luke Hol
land (2020)



HOW ARE THE
MEMORIES OF

VICTIMS OF
NATIONAL SOCIALISM
TRANSMITTED?

As the memories and experiences of to children about their family. However,
survivors and victims are transmitted in most parents and relatives control what is
public and private, new generations are transmitted to their children and how; for
appropriatingthose memoriesand making example, thanks to strategies like telling
them theirs. These new generations are age-appropriate stories, skipping over
known to be heavily influenced by the

experiences of their parents and relatives. Family portrait of a German-Jewish family. July
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Still, we should first consider how those .
Memorial Museum.

memories are transmitted and how
different generations relate to them.

Even though most research on memory
transmission focuses on those belonging
to targeted groups, we cannot forget that
memories o f perpetrators , bystanders and
collaborators are also being transmitted.

HOW DOES
TRANSMISSION
OCCUR?

The transmission of memories occurs in
many different spaces throughout our
life, such as within the family, at school,
among friends, or while watching a movie
or reading a book.

Inside the Family

Family stories are not chosen butinherited,
and this inheritance consists of stories and
traditions parents and relatives pass on



traumatic scenes, or using creativity to
turn the stories into adventure or humour.
These are strategies which might change
over time as children grow up.

In the Public Space

In public spaces, a specific event or
person is intentionally commemorated,
reflecting and strengthening its historical
significance. These commemorations
include feasts, celebrations, days of
mourning, parades, and vigils, which
transmit specific narratives and messages
about the past.

The Role of Media

When considering transmission, we should
also expand our views to material artefacts,

as many objects are inextricably linked

to memory. People create objects and
artefacts to remember or commemorate
things; for example, you could ask your
relatives if there are any  heirlooms in your
family.

Objects and narratives transmitted in mass
media influence how younger generations
relate to the past. This mediatisation of the
past is based on media content that refers
to the past, making them widely available
to people in different places with different
backgrounds.

DIFFERENT
GENERATIONS

Belonging to the same generation does not
mean sharing the same memories about
the same historical event. Generations
are a multitude of actors of different ages
with different memories and experiences,
which, in real life, are more blurred and
overlap with intersections  happening
across and within them. Furthermore,
as many people had to flee their homes
not only during World War II, but also
afterwards, these memories intersect
with stories of migration, exile and
displacement that incorporate different
countries and cultures.

Second Generation

Since the 1960s, the second generation
started to explore what it meant to be
the ‘children of Holocaust survivors.’
These generations were preoccupied
with their roots, wanting to know more
about their parents’ experiences and
better understand where they came from.
Many have become politically active and
researched their parents' experiences.

It is worth noting that this did not happen

only with the descendants of National
Socialism survivors but in many other
countries that went through conflict and
dictatorships. For example, after Videla’'s
dictatorship in Argentina, there was a
movement of children ( hjjos) of victims
of forced disappearances wanting to find
their birth parents.

Third & Fourth Generation

While the children of the second
generation listened to their parents'
stories, the children of the third and fourth
generations listened to those of their
grandparents. Itisimportantto understand
that, unfortunately, not all children have
their grandparents to tell them stories.
Their family history is transmitted via what
their parents remember of the stories they
listened to as kids. The gaps are filled with
what they learn at school, read at home
or watch on television. Because of this,
the memories of the younger generations
are sometimes pieces of stories put back
together.

However, this has not stopped
grandchildren from activism. For example,

in Spain, the grandchildren’'s generation
got together to start the exhumation of
mass graves from the Spanish Civil War.
And in all of Europe, many grandchildren

are helping to install the Stolpersteine to
mark where their grandparents used to

live before deportation.



DISCUSSION
QUESTIONS

Is there an object in your household that

symbolises how your family thinks about

the past? How does your city/village
recall its past? What events and holidays
are commemorated? Are there marches,

parades, memorials, or other rituals?

A great activity to understand how
memoaries are transmitted is to interview
your grandparents and parents about an
event in the past you are interested in.
Compare the interviews and memories
afterwards and find similarities and
differences in how they recall the same
event.

To understand how different media
influence how we relate to the past, name

a movie, comic book, novel, or podcast you
have watched/read/listened to and reflect

on how it talks about the past. Compare
it to the information you have from this

project or the class. Analyse how different
media explain past events differently.

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

$UW 6SLHIJHOPDQ O0ODXV &RP|
Book).

Online Resources:
https://map.stolpersteine.app/nl

https://stolenmemory.org/en/



INTERSECTIONS
BETWEEN THE VICTIMS
OF THE NATIONAL

SOCIALISTS

BEFORE NATIONAL
SOCIALISM

The National Socialists persecuted the
highly diverse social groups they declared
to be their enemies. These groups had very
different social positions and relationships
with each other. Thus, certain groups might
have established different contacts and
relationships. However, these interactions
were not always positive, with mutual
discrimination also occurring between
them.

DURING NATIONAL
SOCIALISM

During National Socialism, people from

all victim  groups shared spaces and
experiences. For example, there were Jews,
Roma and Sinti ,LGBTQIA+ people , ‘asocials’,
political opponents and many more
prisoners in concentration camps . However,
we cannot discuss the intersection between
these groups in a general or homogeneous
way. The relationships between the
prisoners varied according to the period
and the camp or prison in which they
were located. Although solidarity between

the diverse groups was generally present,
there were also cases in which a  deportee

did not help or support another prisoner.
As they were fighting to survive, some tried
to improve their chances of survival at the
expense of others. As a result, competition,
hierarchies and oppressive relationships
were not uncommon in the camps.

Ethnicity, nationality, and political ideology

played a significant role in forming these

solidarity networks. A deportee may have
had family ties to other deportees of the

same nationality. Crucially, many bonds
of friendship were produced by previous
shared experiences of working together in
a factory or the same city, or from common

political or religious views.

The SS enforced a strict categorisation of
prisoner groups within the camps based

on the racial hierarchisation of people. In
this hierarchy, certain prisoners could take

on functions in the camp administration
and thus had much better chances of
survival than Jewish and Roma prisoners,
who could not access those positions.
Prisoner functionaries , or kapos, tended
to use their limited influence to support
members of their groups, but they
frequently abused their power. Both in
Auschwitz and Buchenwald , political and
Jewish prisoners contributed significantly

to the documentation of mass murders. For
example, Spanish prisoner Francisco Boix
used his camera to document the daily




mistreatment and murders in Mauthausen.
And Jewish prisoners at  Auschwitz buried
reports of the mass exterminations at
Birkenau to preserve them for posterity.

There were also solidarity networks in the
female camps or sections. For example,
in Ravensbrick , women imprisoned for
political reasons organised themselves in
solidarity networks and resistance cells and
engaged in active resistance in the camp.
They supported other women, although aid
was partly refused based on origin, religion
and ideology. Some initiatives were means
of self-defence — for example, sabotaging
production in the  forced labour factories
where some women were working or saving
each other from punishment or execution.
But there were also small daily acts of
solidarity, like providing educational and
political training, organising cultural events

(in 1944, small Christmas celebrations were
organised for the children in the camps),
or even celebrating birthdays and national
holidays.

AFTER NATIONAL
SOCIALISM

The solidarity between victims continued
even after the war, but so did the distinction
among the different victim groups. For
HIDPSOH LQ
imprisoned as political opponents objected
to the compensation of “asocials,” people
with mental illness and functional diversity,
and in some cases, Roma and Sinti.

DISCUSSION
QUESTIONS

Select testimonies and analyse the
relationships between different victim
groups in the camps. What influenced aid
and solidarity between prisoners? What
kind of relations did they establish?

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Online testimonies:

https://iwitness.usc.edu/
search?search=relationship%?20
&category=Ilanding

https://www.centropa.org/en/centropa-
cinema/aunt-rosies-kitchen

https://birkbeck.cloud.panopto.eu/Panopto/
Pages/Viewer.aspx?id=90ca72ab-56b2-
H E GFGH DFGG VWDUW

http://www.camps.bbk.ac.uk/testimonies/
leon-ceglarz.html

Books and articles:

https://www.literaryjournal.in/index.php/
FOUL DUWLFOH YLHZ

http://www.camps.bbk.ac.uk/themes/in-
mate-relations.html

SHRSOH ZKR KDG EHHQ



"ASOCIALS” & THE
NATIONAL SOCIALISTS

BEFORE NATIONAL
SOCIALISM

One of the categories created by the
National Socialists to persecute those who

did not fit into their political ideology was

that of “asocials” or the “work-shy” . While
these terms were used as a collective
category to support the persecution of those

seen as social outsiders and justify mass
arrests, it was based on a long tradition of
discrimination and exclusion.

DURING NATIONAL
SOCIALISM

The National Socialists propagated the
idea of the \Volksgemeinschaft (people’s
community) as an explanation for and
an answer to the political and social
upheavals of the Weimar Republic.
Excluded from this new society were
the so-called Volksschéadlinge (people
considered harmful "pests") whose lifestyles
did not conform to Nazi notions of being

a "productive", "valuable", "well-adjusted"
member of the German Volksgemeinscharft

Based on many years of formulated
eugenic criteria and psychiatric research,
criminal biology evolved towards

supporting persecution during the Nazi
regime. Medical doctors, psychologists and
criminologists were authorised to make
decisions about the lives of people classified
as “incorrigible” or “psychopaths”. They were
referred to as “aliens of the community”
(Gemeinschaftsfremde ).Inthisway, the Nazi
regime labelled individuals or social groups
— usually from lower classes — as incapable
of working. They thereby legitimised the
persecution of unemployed and homeless
people, welfare recipients, prostitutes,
beggars, alcoholics, drug addicts, and young
people in the care of welfare institutions.
Medical experts in particular played a key
role in deciding on further compulsory
"correctional" education, concentration
camp imprisonment, sterilisation or murder.

Furthermore, the “asocial” group included
women who did not adhere to the ideals of
the Nazi state. The Nazi regime applied its
idea of “immoral conduct” to women who
did not ascribe to the Nazi gender ideology,
under which women were expected to
take the role of mothers. In practice, the
concept of fighting against the "opponents"

of National Socialist society also drew on
stereotypes determined by gender.

JURP RQzZDUGYV WKRVH
as "asocials" were sent to concentration
camps , where they were identified through
black triangles , with green triangles

FDW



reserved for “career criminals”. That year, DlSCUSSION

the number of prisoners in concentration
camps doubled after  Aktion "Arbeitsscheu QU ESTIONS
Reich" (Operation Work-Shy Reich), which
consisted of two mass arrests of people
labelled “asocials”, including Jewish people.
Hundreds of women and around 10,000
men were sent to camps, with almost half
sentto Buchenwald concentration camp

Create a concept map to insert all the
keywords, concepts and  categories
considered to be part of the term "asocials".
Try to find information about people from
these different backgrounds to understand
how their lives and experiences varied.

Due to the Nazis' rather broad definition of
the term “asocial”, it is unclear exactly how

many people were imprisone_zd using this ADD'T'ONAL AND DIG'
R ea mow way amiss. ITAL RESOURCES FOR
although the death rate for those identified M O RE BAC KG RO U ND

through black triangles was overall very

high. INFORMATION
AFTER NAT'ONAL Online Resources:

SOCIALISM KWWSV ZZZ KDQLVDXODQG GH QF
As soon as the 1950s, the Allies and local https://www.dhm.de/lemo/kapitel/ns-re-
relief agencies tried to start plans to care for gime/innenpolitik/volksgemeinschaft.
survivors and families of  victims . However, html

in the beginning, only those who had been . _ _
persecuted on the grounds of race, religion https://www.jugend-im-kz.de/en/aktion-ar-
or ideology were recognised as victims, EHLWVVFKHX UHLFK
leaving behind the heterogeneous group of _

“asocials”. Frequently, during their struggle https://gedenkstaette-moringen.de/web-
to be recognised and receive compensation, site/30.html

the survivors were confronted with doctors, _

judges and social workers who had actively https://arolsen—ar_ch|ve_s.org/en_/about—us/
taken part in exclusion and persecution statements/stigmatized-their-whole-
during the Nazi regime. lives-long/

[t was not until 2020 that the German https://www.freitag.de/autoren/der-freitag/
Parliament recognised “asocials” as victims die-mit-dem-schwarzen-winkel

of National Socialism. This only happened _ _

after social scientist Frank Nonnenmacher, Films & Documentaries:

whose uncle had been detained for being )

an “asocial”, started a change.org campaign Fog in August. 2h 6, 2016.

LQ ZLWK RYHU VXSSRUWHUV_  ,Q

February 2020, the government passed Online Exhibitions:

a motion recognising “asocials” as one of _

the groups targeted by the Nazi regime. https://www.ravensbrueckerlnnen.
Notably, the motion acknowledges that at/?page_id=7517

“no one was rightly imprisoned, tortured, _

or murdered in concentration camps.” This https://www.die-verleugneten.de/en/

sentence might seem obvious today, but it
stems from decades of debate and fights
for recognition.



CHILDREN & THE
NATIONAL SOCIALISTS

The Nazis did not victimise children
for being children but for belonging to
targeted groups. Some were targeted for
being Jewish, Roma or Sinti , and others
for biological reasons, like those with
mental illness and functional diversity . As
children, they were especially vulnerable

to persecution and had the lowest survival
rate in concentration camps and Kkilling
centres. Approximately 1.5 million Jewish
children, tens of thousands of Roma and
Sinti children, and between 5,000 and 7,000
children with mental illness and functional
diversity were murdered by the Nazis and
their collaborators.

DURING NATIONAL
SOCIALISM

Children’'s fates depended on their utility

to the Nazis. Deemed unable to work,
younger children were sent straight to
gas chambers upon their arrival at  killing
centres and extermination camps , along
with elderly people, pregnant women and
those with mental illness or functional
diversity . Teenagers could be put to work

in forced labour camps , but babies were
kiled at birth in ghettos and camps.
In concentration and transit camps , SS
doctors performed medical experiments

on children, often resulting in their deaths.
Twins were of particular interest to them.

In the ghettos , adults used young people
to smuggle in food, medicine and other
supplies, which sometimes led to teenagers
and even younger children getting involved
inunderground resistance activities. Ghettos
were unsafe environments for children, and
many died of hunger, disease and a lack of
adequate clothing or shelter.

Rescue Missions

Various governments, humanitarian
organisations and individual people tried
to rescue children from National Socialism
by removing them from dangerous
territories. One scheme, which began after
Kristallnacht L Q DQG ZDV NQRZzZQ D\
Kindertransport ,permitted unaccompanied
Jewish children under the age of seventeen
to come to the United Kingdom as refugees.
For this, private citizens or organisations
had to guarantee payment for each child's
care, education, and emigration to Britain.
The first Kindertransport  on December
WRRN DERXW FKLOGUF
a Jewish orphanage destroyed after the
pogrom in Berlin. Up until 1940, about
10,000 children were taken safely to the
United Kingdom, where most were placed
with foster families , although some stayed
in special children’s homes.



Alongside such organised humanitarian
schemes, private individuals also rescued
children. For example, Gilbert and Eleanor
Kraus, an American couple, went to Vienna
in 1939 to save 50 children.

Tehran Children

From 1939, many Poles ended up in the
Soviet Union, either because they were
in Polish territory newly occupied by the
Soviet Union or because they were fleeing
from invading forces. After their arrival,
many were deported to Siberia and Soviet
Central Asia, and others died due to harsh
living conditions. As a result, many Polish
Jewish children became separated from
their parents or were orphaned. In 1942,
the Soviet authorities authorised the
resettlement of 24,000 Polish civilians in
Iran. There were around 730 children, most
of whom were orphans. These children
travelled to Iran from orphanages and
shelters and were known as the Tehran
Children . Once they arrived in Tehran,
Zionist leaders and the Polish government
negotiated for their transport to Palestine.

Hidden Children

If unable to leave, some children survived
by going into hiding. This process was
complicated. Jewish and  Christian
humanitarian organisations had to find

volunteers to hide them at great risk to

themselves, or families had to draw on
their own connections. Some children hid

with their parents or siblings. Some could

attend a school and meet other children,

while others had to stay concealed. If they
were placed into new families, they had

to adopt a false identity, use a hew name,
forget their past, and maybe learn a new
language. Some were lovingly cared for,
while others were cruelly abused. Some
spent years in hiding while being actively

hunted by the Nazis. By 1945, about 2,000
had been denounced by informers.

AFTER NATIONAL
SOCIALISM

After the war, parents searched for their
lost children and children for their lost
parents, helped by organisations like the
Red Cross and the International Tracing
Service. Thousands of orphans were taken
to displaced person camps , while many
surviving Jewish children fled to Israel from
Eastern Europe, mainly thanks to the Youth
Aliyah. Many  Kindertransport children
remained in the United Kingdom. Others
emigrated to countries like the United
States, Canada and Australia to live with
relatives, foster families, or in children’s
homes.

Some persecuted or hidden children, and
even those deported to camps, kept diaries
and journals that have survived to the
present day. The most famous is probably
Anne Frank’s diary, but there are others,
such as the diary of Miriam Wattenberg
from Poland or children’s journals from
HG<

DISCUSSION
QUESTIONS

Why were children especially vulnerable to
Nazi persecution?

How were children rescued from National
Socialism? And how did these experiences
differ?

How did children adapt to difficult

conditions during National Socialism and
their lives afterwards?

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Online testimonies:
https://holocaustlearning.org.uk/stories/

https://www.centropa.org/en/centropa-cin-
ema/zahor-remember



https://encyclopedia.ushmm.org/content/
en/oral-history/theresia-seible-and-
rita-prigmore-describe-research-on-
twins?parent=en%2F2562

https://www.yadvashem.org/holocaust/this-
month/february/1943-2.html

https://www.holocaustchild.org/2000/12/
marcelle-b/

https://www.holocaustchild.org/2000/12/
helen-b/

https://www.youtube.com/watch?v=I5ut-
p9IDASO

Archive with children’s art from the Terezin
Ghetto:

https://www.jewishmuseum.cz/en/collec-
tion-research/collections-funds/visual-
arts/children-s-drawings-from-the-terez-
in-ghetto/

Short-films:

https://lwww.centropa.org/en/centropa-cin-
ema/jewish-life-krakow-and-kazimierz

https://www.centropa.org/en/centropa-cin-
ema/lilli-tauber-suitcase-full-memories

JLOP $X 5HYRLU OHV HQIDQWYV K PLQ
Lesson Plans:
https://www.ushmm.org/m/pdfs/
USHMM-Rescue-Hiding-Online-Lesson.
pdf
https://www.het.org.uk/teaching-resources
https://www.adl.org/education/educator-re-
sources/lesson-plans/children-of-the-
holocaust-a-discussion-guide
Online exhibition:
http://jewishchildsurvivors.org/
https://www.yadvashem.org/yv/en/exhibi-

tions/childrens-survivors-homes/index.
asp



COMMUNISTS & THE
NATIONAL SOCIALISTS

Communism is an ideology which argues

that the capitalist system exploits workers

by profiting from their labour. This, in turn,

creates a class society in which wealth OHPEHUV RI WKH WK FRPSDQ\ RI WKH )77
is unevenly distributed. Communists communist resistance group. 1944. Image from the
argue that to create a just and classless United States Holocaust Memorial Museum.
society, private ownership of the means

of production must be eradicated. Over

the course of the nineteenth and early

twentieth centuries, communism as an

ideology proved attractive to some left-

leaning workers and intellectuals.

BEFORE NATIONAL
SOCIALISM

While communism found some supporters
throughout Europe in the late nineteenth

and early twentieth centuries, the first
communist state was established in Russia.

In October 1917, Vladimir Lenin and
fellow revolutionaries ousted the Romanov
dynasty, which had governed since the
17th century. After this, Lenin became the
country’s leader and established the Soviet
Union based on communist ideology. In
many other countries, there were strong
communist movements opposed to the
regimes at the time. Conservative elites
considered communism a risk to their
political and economic control. In Germany,

the Communist Party of Germany (KPD)
ZDV IRUPHG LQ DQG KDG VRPH OLPLWHG
electoral success after World War 1.



DURING NATIONAL
SOCIALISM

Because communism privileged class
affinities over racial affinities, it was
deemed illegal by the National Socialist
regime and recast as  Judeo-Bolshevism
The Nazis believed that communism was
a Jewish plot against the world and that

it was especially dangerous because of
the geographical proximity of the Soviet
Union. In 1933, all political parties but
the NSDAP were banned, provoking a
series of mass arrests and deportations of
communists and other political opponents
to the first concentration camps. By 1939,
approximately 150,000 communists were
imprisoned in Nazi concentration camps,
roughly 30,000 of whom were executed or
otherwise perished. To avoid persecution
and imprisonment, many fled Europe and
went into exile.

In 1933, the first major  concentration camp

for political prisoners opened in Dachau .
It was soon followed by  Buchenwald and
Sachsenhausen concentration ¢ amps.

Once World War 1l was underway in Europe,
the Nazis targeted communists and other
political opponents in territories under
German occupation. Communist prisoners
continued their political activities within

the camps by organising underground
resistance networks and activities like
sabotage , escape, smuggling or riots. Some
also collaborated and became prisoner
functionaries or  kapos.

One case of mass imprisonment of
communists is that of Spanish political
prisoners. Many were communists who had
initially fled from General ~ Francisco Franco's
dictatorship in Spain. Once Nazi Germany
invaded France, they were deported from
French refugee camps to Nazi concentration
FDPSV )RU H[DPSOH VRPH
political prisoners were imprisoned in
Mauthausen ; of these, only 2,979 survived.

AFTER NATIONAL
SOCIALISM

Histories of World War |1l have often
neglected the deportation of communists

to concentration and extermination camps.

This was mainly due to political divisions
after World War II. With the onset of the Cold
War — a global rivalry between the United
States and the Soviet Union — western
histories often omitted the Nazi persecution

of communists and their involvement in the
resistance.

DISCUSSION
QUESTIONS

How did the treatment of communists
illustrate Nazi ideological beliefs?

Why did the National Socialists draw links
between communism and Judaism?

MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Films:
(O IRWHPIJUDIR GH ODXWKDXVHQ

Francisco Boix. A photographer in hell,
2000. 55 min.

Online Resources:

https://www.facinghistory.org/resource-
library/outlawing-opposition
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EUGENICS &

"EUTHANASIA®
DURING NATIONAL

SOCIALISM

Portrait of Frida Richard, a survivor of the Hadamar
Institute. After the liberation, she wrote a letter
describing the cruel treatment there. Image by the
United States Holocaust Memorial Museum

BEFORE NATIONAL
SOCIALISM

Eugenics was one of the ideological sources
of the National Socialist "euthanasia"
murders. Francis Galton, a 19th-century
anthropologist known for his pioneering
studies about eugenics, said: "The aim
of eugenics is to represent each class or
section by its best specimens.” Eugenics
developed as a scientifically incorrect theory
of “racial progress” and “selective breeding”
that found many supporters in the United
States and Europe at the beginning of the
20th century.

The doctrine of eugenics claimed that apart
from various diseases, social problems of
modern society, such as crime, alcoholism,
and even poverty, were hereditary. Thus,
eugenicists’ primary  objectives  were
to determine the hereditary traits that
contributed to these issues, develop
biological solutions, and organise public
health measures to stop them from
spreading. One of the meansto achieve their
objectives was through  forced sterilisation
of those considered "racially undesirable”.

After World War |, Germany suffered a grave
economic crisis that boosted the popularity
of eugenics. The eugenic discourse
appealed to the general public and
popularised resentment against people
who were judged to be inferior, weak, sick
or degenerate. Together with their social
situation, their physical condition was
invoked as a danger to the community. By
1933, these ideas were already widespread.



DURING NATIONAL
SOCIALISM

Racial hygiene shaped many of the National
Socialists' racial policies, which were often
implemented by medical professionals and
targeted those deemed “hereditarily ill”.
The Nazis claimed that they were a genetic
and financial burden for the country. One
of the first eugenic measures was the 1933
“Law for the Prevention of Offspring with
Hereditary Diseases”. As a result, about
400,000 Germans were forcibly sterilised
by the war's end. It is estimated that half
of the cases were social diagnoses. The
Ehegesundheitsgesetz (Marriage Health
Act) of 1935 made a certificate from the
public health office a prerequisite for
marriage and forbade people who were
considered hereditarily ill from marrying
someone who was considered healthy.

In 1939, planning began for the systematic
murder of institutionalised patients in the
German Reich. However, the procedure was
illegal under National Socialist law, so it was

to be kept secret, which is why camouflage
terms were used, such as  Sonderaktion or
"T4" for the office address of the responsible
team in Berlin, Tiergartenstral3e 4 . It was
only after the war that the term "Aktion T4"

was used.

The National Socialist worldview celebrated

the rights of those they considered strong

and showed contempt for those who were
considered weak. "Aktion T4" was the
central measure of the Nazi "euthanasia"
programme in Germany. But the Killing of
psychiatric patients had already started in
occupied Poland inthe autumn of 1939. The

first gas chamber was built there in Posen.
Afterwards, under the direction of Philipp
Bouhler and the doctor Karl Brandt, six
gassing institutions were set up within the
territory of the German Reich: Brandenburg
an der Havel near Berlin, Grafeneck near
Ulm, Bernburg in Saxony-Anhalt, Pirna-
Sonnenstein near Dresden, Hartheim near
Linz in Austria, and Hadamar near Limburg.
By the time "Aktion T4" was discontinued in
August 1941, over 70,000 people had been
murdered at these six locations.

While in "Aktion T4", the selection and
killing processes were spatially separated
and carried out by different people, the
murders of the decentralised "euthanasia™in
the following years were integrated into the
daily routine of the respective institutions.
Responsibility for the selection of victims
was often primarily in the hands of those
involved in the on-site crime. By the war's
end, more people had been murdered
through food deprivation and medical
overdoses than in "Aktion T4", including
geriatric patients, bombing victims, and
forced labourers . In the various phases of
the "euthanasia" programme, an estimated
300,000 people died in Germany and the
occupied territories.

AFTER NATIONAL
SOCIALISM

Immediately after the Allied Vvictory,
criminal  proceedings were initiated
against perpetrators of the "euthanasia"
programme at some of the crime scenes.
Some of the main  perpetrators  were tried
at the Nuremberg Trials: Karl Brandt was
sentenced to death, and Philipp Bouhler
took his own life shortly after his arrest.

A few years after the end of the war, the
crimes were no longer talked about —
not even by the families of the victims.
Doctors and lawmakers who had
previously been responsible for numerous
forced sterilisations and murders made
advancements in their careers in academia
or the civil service without facing any
pushback. Most doctors and functionaries
involved in the "euthanasia" murders went
unpunished.

DISCUSSION
QUESTIONS

Eugenics propagated “biological solutions”
to social problems and thus found many
followers - why?

Why do you think many relatives of
“euthanasia” victims and many victims who

were forcibly sterilised remained silent in

the post-war period?



MATERIALS TO USE
DURING THE LOCAL
HISTORY PROJECT

Documentation Centre of Hartheim Castle
https://lwww.schloss-hartheim.at/en/
research/documentation-centre-
hartheim/hartheim-memorial-book
Online exhibitions / archives:
https://www.schloss-hartheim.at/en/
https://www.gedenkstaette-hadamar.de/

en/history/the-t4-programme-and-the-
hadamar-killing-centre-1941/



EXILE DURING
NATIONAL SOCIALISM

Page from Setty Sondheimer’s passport stamped
ZLWK DQ (FXDGRULDQ YLVD IURP

United States Holocaust Memorial Museum.

BEFORE NATIONAL SOCIALISM

Exile is when someone is forced to leave

» P D Jtheiédbintry or home. Throughout history

and in the present day, many have been
forced into exile by material circumstances,
political choices, or persecution. Exile might
cause emotional pain, as leaving one’s
home means breaking bonds with family,
community and  cultural heritage.

DURING NATIONAL SOCIALISM

For those belonging to persecuted and
victimised groups, the rise of National
Socialism in Germany resulted in a
difficult decision: stay and submit to an
unknown future in an increasingly hostile
environment, or leave for foreign lands,
uprooted from one's familiar life. Some of
the most prominent Jewish individuals of
the early 20th century, like scientist Albert
Einstein and composer Arnold Schoenberg,
went into exile abroad. Those in exile
continued to advocate for the victims
of the National Socialists and speak out
against the Nazi regime. For example, in
1933, the New School for Social Research
in New York founded the University in Exile

to protest the expulsion of Jewish scholars

from German universities.

Nazi occupation forced many civilians to
leave their houses and flee to other, safer



